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THE PURPOSE OF THE STUDY AND
DEFINITIONS OF TERMS USED
Certain problems confront those high school teachers
of United States history who wish to make use of historical
fiction. It was the purpose of this study to investigate
these problems and to find a valid solution for each. These
problems may be summarized as (1) the problem of selecting
suitable books for the pupils to read, (2) the problem of
motivating the pupils to read some of the books selected,
and (3) the problem of checking the results of the reading
which the pupils report that they have done. It was the be-
lief of the author th~t ~eac~~~s of. Unit~d.States history
, ,I _, , • J ... ... ". .'" '..). ~
would make greater use:··~f··hi~t~r'i'cal ri~ti~n in their ·teach-
~'v ~ : ~~: :,~ /.~ ':::: ',_,,~
ing if valid solutions for·thes'e' 'problems could be found.
I. EXPLANATION OF THE PROBLEMS
The prpblem !2f. selection. This problem has three
aspects: (1) making the best books available, (2) determin-
ing whether the books under consideration contain any un-
desirable features, and (3) getting the right books into the
hands of the right pupils. Not many history teachers can2
expect the school library either to have or to purchase all
of the historical novels that are recommended in the adop-
ted textbook or in a reputable bibliography, such as
Logasa's ~istorical Fictiog and Other Reading Reference~.
Even when pupils have access to an extensive collection of
historical fiction, such as large public libraries provide,
the problem of selection still remains because some his-
torical novels possess certain characteristics which, in
the judgment of many teachers and parents, make them unfi~
for recommendation. Regardless of the number and quality of
the books available, the teacher should aid pupils in select-
ing the novels that are most suitable for them because books
vary greatly in interest, readability, and value.
The problem of motivation. The problem of motiva-
tion is the problem of getting the pupils to read the suit-
able books that are available for them to read. Every ex-
perienced teacher i-s aware that some pupils do not like to
read fiction, and that they will not read novels unless
they are given special motivation. Furthermore, there are
some pupils who really like to read, but who engage in so
many other activities in and out of school that they have
very little if any time left for reading supplementary ma-
terials. It is necessary, therefore, for the teacher to
provide whatever motivation is needed to get some pupilsto do that desirable amount of extensive reading which they,,
would otherwise neglect to do.
The problem Qf checking the ~sults of !!ading his~
torical fiction. The problem of checking the results of
reading is a problem about which there is a great deal of
controversy. The opinions with regard to how the reading
of historical fiction should be checked range from the po-
sition that very little if any checking need be done to the
position that all reading for which a pupil receives credit
should be checked carefully in some manner. Various meth-
ods of checking extensive reading have been devised, but
none of them was found by the author to be entirely satis-
factory. It was the belief of the author that some valid
method of ~hecking the results of extensive reading should
be employed, and that failure to check in some valid manner
the reading reported by students would encourage some pupils
to de~elop such undesirable habits as reading too sketchily,
making dishonest reports, and getting by without doing a
minimum amount of extensive reading. After experimenting
with this problem in various ways for sixteen years, the
author developed the method of checking the results of
reading historical novels which is set forth in this thesis.4
II. DEFINITIONS OF TERMS USED
Achievement indicator. An achievement indicator is
a special kind of test on an historical novel. It differs
from conventional new-type tests in that it conforms to a
set of standards especially devised for the construction of
evaluators of the results of reading historical fiction for
credit.
Historical fic~ion. Historical fiction consists of
those novels and short stories which reconstruct some phase
of the historic past. Those imaginative writings which
present real or imaginary characters in historically real-
izable and verisimilar situations and which depict the
social, political, economic, religious, or military con-
ditions of the times in which they have their setting are
called historical fiction. In this thesis no distinction is
made between historical fiction and historical novels.
Profil~. A profile is a summary of those character-
istics of an historical novel with which a teacher should be"
familiar to recommend the book to the right pupil at the
right time.III. ORGANIZATION OF THE RE~AINDER
OF THE THESIS
Chapter II summarizes the arguments for and agains't
the use of historical novels in teaching history.
Chapter III explains how a list of the historical
novels most frequently recommended "1n a select group of
bibliographies and textbooks was prepared. It then lists
a group of questions which can be used to evaluate the suit-
ability and excellency of historical novels. Finally, it
sets forth those characteristic features of historical
novels with which a teacher should be familiar to recommend
the right novel to the "right pupil at the right time.
Chapter IV first formulates those criteria of suit-
ability by which a teacher can determine what novels are
the best for each pupil to read. Then it presents those
techniques of motivation by which a teacher can stimulate
each 'pupil to read the novels that are the most suitable
for him to read.
Chapter V establishes certain criteria for evaluating
the methods of checking the results of reading historical
fiction, and points out the advantages and disadvantages of
each of these methods. Then it traces the development of
the method which 'the author found to be the best during his
experiments with historical fiction.Chapter VI lists the characteristic features of
achievement indicators, and explains the use which was made
of these tests in collecting the data for this study.
Chapter VII summarizes the results of an analysis of
the data obtained by administering achievement indicators
to one hundred and twenty five pupils at Otter Creek High
School, North Terre Haute, Indiana.
Chapter VIII is a summary of the findings of this
fi study, and sets forth the conclusions which may be drawn
'~}.
from it.CHAPTER II
THE INSTRUCTIONAL VALUE OF
HISTORICAL FICTION
A considerable amount of material has been written
both in defense and in criticism of the instructional value
of historical fiction. It is the purpose of this chapter
(1) to present the status of opinion with regard to the
use of historical fiction, and (2) to summarize the arguments
for and against the use of historical novels in teaching
history.
1. THE STATUS OF OPINION WITH REGARD TO
THE USE OF HISTORICAL FICTION
Writers on the methods of teaching history are
awar~ of the divergent opinions with regard to the use of
historical fiction. Johnson writes:
It would be easy to multiply quotations from his-
torians in praise or dispraise of historical fiction.
It would be easy to show similar differences of opinion
among literary critics, and even among novelists them-
selves. The teacher who desires to prove either side
by citations of opinion will find no lack of distin-
gUished support.l
IHenry'JOhnson, Teaching of History in Elementary
~ Secondary Schools (New York: The Macmillan Company,
1940), p. 357.8:'
Horn speaks of "widespread disagreement" in the
following quotation:
Historical fiction ••• has invited the critical
evaluation of the historian and has aroused widespread
disagreement. A sizable bookshelf could be filled
with the publications on this controversy, even if
limited to the most penetrating discussions. A canvas
of the arguments reveals a wide variety of opinion,
ran~ing from hearty endorsement to thorough disapprov-
al.
These quotations justify the generalization that
historians, history teachers, writers on methods, literary
critics, and novelists are by no,means agreed as to the
instructional value of historical fiction.
II. THE ARGUMENTS FOR THE USE OF HISTORICAL
FICTION
Historical fiction £!n give Xivid ~ lasting im-
pressions 2! Qther ti~es. A good historical novel can re-
create a full and complete picture of some aspect of the
past~ It can give -the reader a much more vivid and lasting
impression of the past than textbook accounts can give.
The student who has read Kenneth Robert's Rabble: in~
will have a more vivid impression of the obstacles which
our Revolutionary forefathers had to overcome to win the
2 Ernest Horn, Method§. £! Instruction in the Social
Studies (Report of the Commission on the Social Studies,
Part XV~ New York; Charles Scribner's Sons, 1937), p. 274.9
War for Independence than he is likely to obtain elsewhere~
As Channing, Hart, and Turner observe:
Historical e~nts and movements are frequently fixed
in the memory by the perperusal of books which may be' in-
accurate in themselves, especially as to details, but
which nevertheless leave a permanent and reasonably
correct impression on the mind of the reader.3
After pointing out that history does no more than
narrate the recoverable facts of the past, and that what
mental pictures the reading of factual accounts may create
are generally dim and blurred, Butterfield concludes that
"history cannot come so near to human hearts and human
passions as a good novel can; its very fidelity to facts
makes it not perhaps less true to life, but farther away
from the heart of things.1f4
Historica! fiction £!!.n give ~ "flesh-and-blood"
background tocolot~ facts and events. A good historical
novel 'can provide a vivid and colorful packground for the
facts' and events which make up the historianfsaccount of
an eventful period in the past. After investigating the
period of reconstruction, James Ford Rhodes pays the follow~
ing tribute to novelist Owen Wister's Lagz Baltimore:
3 Edward Channing Albert B. Hart, and Frederick J.
Turner, Gui~ to the Stud! ~ Reading of American Histor!
(Boston: Ginn and Company, 1912), p. 1S2.
4 Herbert Butterfield, The Historical Novel
(Cambridge: ' The University Press, 1924J;=P: 21. -10
What I have attempted in the way of color when
touching upon South Carolina and Charleston has been
completely and artistically done by Owen Wister in
"Lady Baltimore". Every student of the South during
the period of reconstruction will have his knowledge
clarified and his jUdgment informed by a study of this
delicate portrayal of the people of Charleston. Through
the charm of a skillfully constructed story, he will be
made to see life as it is and as it was.5
Kate Monro tells how she became better acquainted with
the real George Washington through historical fiction in
these words:
• • • historical fiction • • • does much that sys-,
tematic study often fails to-accomplish. It can evoke
the spirit of the past, it can change the shadowy phan-
toms of text-books to people who toiled and loved,
laughed and wept • •• The text-book Washington who
impressed us as so different from living-men that we
read of his struggles without a glow of- sympathy, was
too perfect for our' comprehension. Then, too, we
chanced upon one of the many historical novels of his
period and found that this hero had hours of blackest
discouragement and torturing indecision. His temper,
we learn with surprise7 was not always unruffled; his
dignity not always undJ.sturbed. tlAfter all", we ex-_
claim in astonishment, "he was not perfect. He was a
good deal like other people--just doing the best he
kriew how and trusting that the outcome would be good.,,6
HistQrical fiction include~~ Qf the classics
Q!: 4merican literature, !ill!! the ~ of historic~l
fiction provides ~nexcell~QQQQ!tunity fQ! correlating
history ~nQ literatu~. Some of our great literary classics .
5 James Ford Rhodes, HistoIZ of the United §~ate~
from the comp5
omise Q!: l82Q {New York: The Macmillan
Company, 1910 , VI, p. vii.
6 Kate M. Monro,tlThe Value of Historical Fiction,"
Historx Teacher's Magazine, 7:266-7, October, 1916. .11
are historical novels which deal with phases of social life,
and culture in the United states. Classics like Giants in
~he Earth, The Bed ~adg~ of QQY£age, Ihe Virginian, The
Scarlet Letter, The QQngueror, Trail-Makers of the Middle
~order, and Let the Hurricane Roarl present phases of our
American heritage with a fullness, vitality, and color
that are lacking, if not impossible, in textbooks and his-
torical writings.
That the use of fiction provides an opportunity for
integrating literature and history is pointed out by Horn
in the following quotation:
It has been found helpful, in many schools, to relate
the courses of study in history and in literature so
that the contribution of each to the other is made clear,
and so that the teachers in the two fields will not work
at cross purposes. There are obvious advantages in a
moderate degree of integration between these subjects.
Each enriches and supplements the other: literature in
giving a sense of atmosphere, and history in providing
authentic factual background of the period or con-
ditions.7
Historical fiction £Sn create and develop desirable
attitudes, appreciations, ggg understandings. A good his-
torical novel can restore the past in such a way as to help -
the reader appreciate and understand the manners and cus-
toms, the hopes and aspirations, the beliefs and points of
view, and the achievements and mistakes of the people of
the past.
7Horn; QR. cit., p. 291.12
Historical fiction £§1! stimulate an int~1 in
histor~. Reading historical fiction may create an interest
in or develop a taste for history. Historical fiction is
interesting to many pupils; consequently, the use of his-
torical novels can help make history interesting. To
quote Tourtellot:
• • • the historical novel attempts to supplement
history with fiction, making history more alive, more
real, and much nearer to the reader. This is by no
means the only function of the historical novel, but
it is perhaps the most universal one, the one value
which the great majority of historical novels, however'
unsatisfactory they may be otherwise, can claim as
their own.B
Some enthusiasts for historical fiction have claimed
too much for it. For example, Silverman claims that through
the use of historical fiction "a lifetime interest in and
taste for history is created.,,9 This is pressing the claim
too far. It is more accurate to say that historical fiction
sometimes stimulates an interest in history, and that its
use may develop a taste for historical fiction as a worthy
use of leisure time.
8 Arthur Bernon Tourtellot, "History and the Histori- .
cal Novel," The §.atyrdu Reyiew of 1!1~ture, 22:3, August
24, 1940.
9 Albert Silverman, "Historical Fiction in Secondary
School Social Studies," §.Q£.!al Education, 8:163-4, April,
1944.13
~reating !n inter~st in ~ocia~ ~lf~. After reading
Helen Hunt Jackson's Bamona, President Cleveland took steps
to correct the abuses described in the novel and a new era
in our dealings with the American Indian was inaugurated.
Charles Norris' The Octupus and Tq~ Pit played an important
part in the battle to curb wild speculation on the commodity
exchanges and to regulate the railroads. Upton Sinclair's
Ihe Jungle aroused the widespread indignation which resulted
in the Meat Inspection Act and the Pure Food and Drug Act.
Histori~ fiction ~ ~ S salutarI part in ~
~haracter training ~ developmen~ Qf ~dolescents. Since
the adolescent mind is sensitive and impressionable, it
should be nurtured with extensive reading materials of a
high moral tone. The traits of character possessed by the
heroes and heroines of good historical fiction are highly'
exemplary. Someone has said, "The boy is a natural hero-
worshipper and the heroes are mainly those of his own land."
He who reads a good historical novel may unconsciously
learn a great deal about ideals of character as he follows
the hero or·heroine through the situations described by the
novelist. Furthermore, one of the cardinal aims of educa-
tion is to develop those habits which will result in the
worthy use of leisure time. The reading of good historical
fiction is a worthy use of leisure time, and through the14
use of historical fiction the history teacher can give his
pupils that experience which will help make reading good
books a delightful leisure time activity.
III. ARGUMENTS AGAINST THE USE OF
HISTORICAL FICTION
Most of the substantial arguments against the use
of historical fiction emphasize weaknesses which, as Horn
observes, "exist also in varying degrees in historical
works themse1ves."10 It seems logical to assume that this
fact alone should deprive adverse arguments of much of their
potency. On the other hand, it is quite true that a very
large number of poor historical novels have been written;
consequently, it is easy to cite examples of historical
novels which do possess serious faults and weaknesses. The
conscientious teacher should discourage rather than encourage
the reading of this kind of fiction as a part of the work in
United States history.
Historical fiction at its best consists of incidents -
~ 12art of which ~ factual, s.lli! the n.tl of which have peen
spun 2Y1 of the ~riterts Q!U imagination; conseguent1~, 11
~reatessn impression of hi~tor~ that is yntrue. The his-
torical novel must meet the demands of a well-rounded plot.
In meeting these demands, the novelist must spin out of his
--10
Horn, Ql2. cit., p. 281.1'1
15
own imagination those episodes in his story which his plot ,
demands, but for which historical data are lacking. More-
over, the exigencies of the plot may require a deliberate
falsification of the facts. But Paul Leicester Ford, who
was both a novelist and an historian, held that an histori-
cal atmosphere rather than factual events and people is
the essence of a good historical novel. He wrote:
• • • a novel is historical or unhistorical because
it embodies or does not embody the real feelings and
tendencies of the age or generation it attempts to de-
pict, and in no sense because, of the events it records
have happened or the people it describes have lived.
• • • the great historical novel in the past has not
been notable because of its use of historical events
and characters, but because of its use of, an histori-
cal atmosphere •••11
Before telling how he employed the device of "ima-
ginary sources" to provide greater accuracy in writing The
Dis!nheriteg, Hervey Allen likened the historical novel to
a theatrical performance in these words:
The novelist • • • sets out to produce a fiction.
Hts function is,to produce a complete illusion in the
readerts mind. And in writing historical fiction the
novelist tries to make the reader feel that he has
actually had a living experience of the dead past. In
effect? the historical novel is simply a door through
which ~he novelist leads his readers into other times
than their own. But it is not a door to a stDrehouse
of records and specimens of the past. The novelist's
door is the portal of a theater. Once the reader pass-
es it, what he sees going on is not the actual past,
but a drama arranged by the author about the past. The
11 P;ulLeicester Ford, "The American Historical
N,ovel, II Th!'~lantic Monthly, 80:724, December, 1897.
': ..16
reader may then succumb to the spell of the dramatic
illusion, but that is not to say that he has been de-
luded into thinking what he sees is the real past, any
more than a man who bUys a ticket to a play showing the
assassination of Julius Caesar has a right to complain
that he has not seen the actual event.12
Channing, Hart, and Turner, the three eminent
American historians already quoted,13 do not consider this
objection to be serious.
Historical fic.ti.Q!! di.§.tort.§. the 1?ast S!.nd giv~ it !!
false £Qlor gecaus~ i.t lnterpret§ the Qast from the RQlnt
of vie!! of .the ID:iter's Q!ill day. This objection is made
by Henry Seidel Canby, who writes, "Historical fiction, like
history, is more likely to register an exact truth about
the writer's' present than the exact truth of the past.14
Elbridge Colby puts the same objection in these words:
Looking backwards, as he must if his book deal with
history, the writer of this type of fiction is in-
fluenced by the opinions of his own time. He reads
the ,past through the spectacles of the present and so
the vision, however clear, is never exactly true •••
If,-then, we were. to get away from these secondary
prejudices, the best thing would be to read only con-
temporary books.15
--12Hervey Allen, "History and the Novel", Th~ Atlanti£
Monthly, 173:119-120, February, 1944.
13 Channing, Hart, and Turner, QQ. £it., p. 182.
14 Henry Seidel' Canby, "What Is Truth?" Saturday
. H!view of 1iterature, 4;481, December 31, 1927.-
15 Elbridge Colby, ItThe Historical Novel: Fiction as
History," History Teacher'§ ¥agazine, 7:264, October, 1916.
:',.:17
It should be observed that the argument which both
or these writers urge against the use of fiction emphasizes
a weakness not of fiction alone, but, as Canby admits, of
historical writings also.
Historical fic~ion presents the biase~ ~nd ~~!ric­
ted view of its ~!hor. This is one of the chief weak-
nesses of some of our best historical fiction. But as
Horn points out, "Bias, whether conscious or deliberate,
is not ••• limited to fiction;, histories also have been-
written for definite purposes.16
Reading.his12rical fiction is ~ ~~ Qf !im~ which
£ould be ~Qent m2~ Qrofitablz ~ding factual ~!eria1s.
Since the lives of many pupils are crowded with various
kinds of activities which limit to a very few hours the
time that they have for supplementary reading, students may
sligh~ historical writings and biographical accounts to read
historical fiction. This objection is based upon two as-
sumptions of questionable validity; namely, that historical
writings are more valuable for adolescents than good his-
torical fiction, and that pupils would spend more time
reading factual materials if they did not read historical
novels.
15 .' .
H~rn, .QQ.-£!!~, p. '274.J!ltl.Q!ical fiction mu creat~ §.ill! develoI2 Y!!£.Qn-
~cious Rrejudic!2 and erroneous ~~ntiments abgy! the I2ast.
An historical novel may conjure up in the minds of its
readers distorted and unreal pictures of the era, section,
. movement, or people which it depicts, and it may cause its
18
greater transfer of learning doubtless will occur when novels
are read with enough care and thoughtfulness to note details.
When pupils know that they will be rewarded for more careful
and thoughtful reading by means of an adequate check on their
reading, then they will 'be more likely to read carefully and
thoughtfully, and a greater transfer of learning will be more
likely to occur.
This objection is strengthened by the fact that read-
ing historical fiction 1s an indirect approach so far as in-
structional value is concerned and requires a transfer of
learning to be of any value in studying history. Whenever
the desired transfer of learning fails to occur, therefore,
the reading of historical fiction has been a waste of time.
It should be conceded that this objection is qUite sound
when pupils read historical novels so sketchily and hurried-
ly that all they get from the reading is the entertainment
which following the plot in its broad'est outline provides.
The fact that some pupils read novels in this manner reveals
the need for a valid and reliable check on the quality of
the reading which pupils report that they have done. Areaders to develop erroneous or undesirable attitudes, im-
pressions, and understandings. For this reason, only
fiction that is reasonably faithful to the truth should be
used for extensive reading in history. As Horn observes:
If the reader is to sense the atmosphere of a place
and period, to live in imagination with the people, to
feel the drama of their lives, to understand their
thoughts, and to achieve a sympathetic insight into
their attitudes and emotions, it is imperative that the
portrayal be authentic.17
An historical novel may give the reader a compelling
sense of atmosphere, and yet tha~ atmosphere may be untrue.
It may contain clear and vivid descriptions, and yet those
descriptions may be quite false. It may present a clear and
interesting picture of ·the life of a bygone era, and yet
that picture may be erroneous both in its details and in its
general effect. One of the greatest dangers in the use of
fiction in teaching history lies in the fact that novels-
possessing such features may be widely read and accepted by
the pupils as authentic. This objection can be overcome
only by selecting historical novels which do not possess
these undesirable features to a detrimental extent.
17 Horn, £Q. cit., p. 269.IV. SUMMARY
An examination of the arguments for and against the
use of historical fiction in teaching history reveals that
the controversy centers around the question as to whether
certain kinds of values are to be realized from the use
of fiction. These values fall into three general classes:
(1) the historical values, (2) the pedagogical values, and
(3) the pupil-development values. The most serious ob-
jections to the use of fiction qre concerned with its
historical values.
Those who advocate the use of historical novels do
not claim that fiction-can take the place of the traditional
tools of instruction in history. Fiction cannot provide a
substitute for intensive readings, but it can stimulate
interest in phases of our historic past and provide an en-
joyment which intensive readings do not give because of
their meagerness, barrenness, lack of color, and neglect of
human interest.
The difference between history and historical fic-
tion should be clearly understood by the pupils. They
should understand that the primary aim of the historian
is to record with fidelity what was actually said or done
as revealed by trustworthy sources, but that the primary
aim of the historical novelist is to create an historicalatmosphere by recording what he imagines was said or done
under circumstances the depiction of which mayor may not
be substantiated by trustworthy sources. IlWhen a reader
comes to the historical novel," Butterfield writes, Ilhe is
not, or ought not to be, ignorant of the fact that it is
a form of fiction that he is reading, and that history in
it is mixed with inventions in a proportion which he can-
not be expected to estimate with precision.lll8
18 Butterfield, Q£. cit.,'p. 96.CHAPTER III
THE PROBLEM OF SELECTION
A formidable number of historical novels have been
pUblished, but only a very few of them are of such caliber
as to be labeled of great value for high school pupils.
Since for every highly valuable historical novel there are
many of little or no value, the teacher of history is con-
fronted with the baffling task of sifting the wheat from
the tares. It is the purpose of this chapter (1) to explain
how a list of the historical novels most frequently recom-
mended in a select group of bibliographies and textbooks was
prepared, (2) to formulate a list of questions which could
be used in evaluating the suitability and excellency of his-
torical novels, and (3) to list those characteristic features
of historical novels with which a teacher should be familiar
to recommend the right book to the right pupil at the right
time.
I. HISTORICAL FICTION MOST FREQUENTLY RECOMMENDED
IN A SELECT GROUP OF BIBLIOGRAPHIES AND TEXTBOOKS
. The first step to be taken in solving the problem of
selection 1s to ascertain those· titles which should beeith-
erpurchased' by the school·for the social studies room or23
· placed on a special shelf in the school library in order to
make the historical fiction of greatest suitability avail-
able to the pupils who are studying history. No teacher
of history has the time to read more than a small number
of the historical novels in print and judge them by prede-
termined criteria of excellency and suitability. It is pos-
sible, however, to determine those books which are most fre-
quently recommended in reputable bibliographies, to examine
this small collection of books with enough care to be able
to help the pupils make suitable' selections, and to increase
this basic collection from time to time with other titles
which appeal to the teacher.
Six bibliographies, well-known to librarians, are
especially valuable as selection guides to teachers who
wish to make use of historical fiction in teaching United
States history. They are:
1. American History in Eict!2n (n. d.) by Gunnar
Horn. This is a Personal Growth Leaflet published by the
National Education Association. It lists an excellent basic
collection of sixty novels.
2. America in FictiQ!l (1945 ed.) by Otis W. C~oan and
Richard G. Lillard. This is an extensive annotated list of
novels interpreting many aspects of life in the United
States. It contains a number of titles that are not suit-
able for high school pupils.24
3. Background ~adings for Am~rican Historx (1939
ed.) compiled by Jean C. Roos. This is an extensive but
carefully selected list of books suitable for junior and
senior high school students.
4. Historical Fiction anq 9th~r Beading Refere~
for Historx Class~ !g Junior and Seniot High Schools (1941
ed.) by Hannah Logasa. This is the standard bibliography
of historical fiction for high schools.
5. ~~~ Catalog for High School Librari~,(1947
ed.) published by the H. W. Wilson Company. The books
recommended in the fiction section of this indispensable
guide are of high literary quality, are especially suitable
for high school pupils, and are remarkably free from ob-
jectionable features. Many of the books recommended in the
fiction section are historical novels which deal with
clearly designated periods of United States history.
6. ABasi£ Book QQllec~1Qg for High Schools (1942
ed.) compiled by a joint committee of the American Library
Association, National Education Association, and National
Council of Teachers of English. The books recommended in
the fiction section of this gUide are of high literary
quality, and many are historical novels which deal with
clearly designated periods of United States history.
Nearly all of the widely used high school textbooksin United States history contain lists of supplementary
references which include some historical fiction. An exam-
ination of twelve of these texts revealed that some lists
had been more carefully prepared than others. Three were
finally chosen as the textbooks containing perhaps the most
representative list of historical fiction. They are:
1. Qyr ~QQ (1945 ed.) by Eugene C. Barker and
Henry S. Commager.
2. The Deve10Qment of Americ~ (1940 ed.) by Fremont
P. Wirth.
3. United States of America (1947 ed.) by Robert E.
Riegel and Helen Haugh.
In tabUlating the number of historical novels enter-
ed in the nine bibliographies, only those books pUblished
before 1941 were counted. This tabulation revealed that
there were 2,787 entries of historical novels pUblished be-
fore ~941 in the nine bib1iographies.1 Of these 2,787 en-
tries, only 942 titles were listed in more than one bibli-
ography, and only five of these titles were listed in all
nine bib1iographies.2 The total number of different titles
listed in the nine bibliographies was 1,845. Of these 1,845
different titles, only 414 were listed in more than one bib-
1 See Table I
2 See ,Table IINUMBER OF HISTORICAL NOVELS PUBLISHED BEFORE 1941 WHICH WERE LISTED
ONLY ONCE IN THE SELECT GROUP OF BIBLIOGRAPHIES AND TEXTBOOKS
USED IN THIS STUDY
TABLE I
.. 3.4
9.3
53.0
9.6
15.2
23.2
28.1
79.4
Per cent
listed only
in one
bibliography
o
3
16
20
15
59
34
297
987
Number
listed only
in one
bibliography
59
89
Number of
historical
novels
listed·
Bibliographies
Horn's American History in Fiction
ALA's Basic ~ Collection
RiegelandHaugh's United States of
America 162
Standard Catalog for High School
Libraries 167
Wirth's Development of America 132
Roos' Background Readings for American
History 254
Barker and Commager1s Our Nation 121
Logasa
1s Historical Fiction and
Other Reading References --- 560
Coan and Lillard's America in
Fiction 124327
liography. Stated in simple figures, this means that only.,
one out of every four of the different titles entered was
listed in more than one bibliography. These figures clear-
ly indicate the magnitude of the problem of selection.
An examination of these nine bibliographies further
revealed that equal weight should not be given to all rec-
ommendations since in four instances the bibliographers em-
ployed asterisks to designate those books especially rec-
ommended. Asterisks were employed by Coan and Lillard,
Horn, Logasa, and the compilers of the Standard C'atalog.
Each title listed in the nine bibliographies was written on
a separate index card, and each bibliography listing each
title was designated on the index card for that title. Af-
ter all the bibliographies had been surveyed and all the
different titles had been listed, it was possible to evalu-
ate each listing as two points if unstarred and as three
points if starred. Then the total number of points for each
title was recorded in the upper right-hand corner of each
card, and the cards were arranged in descending order of
total points. One hundred and five historical novels were
listed frequently enough and were especially recommended
often enough to total nine or more points. Only two of the
five books listed in all nine of the bibliographies were
starred by all four of the bibliographers employing aster-
isks. As Table II shows, these two books are Crane's ~
I
I
.,
I
I
il
I
I:
I
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TABLE II
THE ONE HUNDRED AND FIVE HISTORICAL NOVELS MOST
FREQUENTLY RECOMMENDED IN A SELECT GROUP OF
BIBLIOGRAPHIES AND TEXTBOOKS
========---==============
Titles and authors
Giants in the Earth -- O. E. Rolvaag
Red Badge of Courage -- S. Crane
The Spy -- J. F. Cooper
Hugh Wynne -- S. W. Mitchell
Lantern in Her Hand -- B. S. Aldrich
Richard Carvel -- W. Churchill
Drums -- J. Boyd .
Gone with-the Wind -- M. Mitchell
The Great Meadow -- E. M. Roberts
To Have and to Hold -- M. Johnston
The Virginian -- O. Wister
The Crisis -- W. Churchill
Drums along the Mohawk -- W. D. Edmonds
If I Have Four Apples -- J. Lawrence
My Antonia -- W. S. Cather
Rabble in Arms -- K. L. Roberts
Ramona --H. H. Jackson
The Scarlet Letter -- N. Hawthorne
Man for the Ages -- I. Bacheller
The Pit -- F. Norris
The Scarlet Cockerel -- C. M. Sublette
The Tree of Liberty -- E. Page
Cimarron -- E. Ferber
Let the Hurricane Roar! -- R. W. Lane
Vandemark's Folly -~ H. Quick
Total Number
number of of times
points listed
22 9
22 9
21 9
20 9
19 9
19 8
18 8
17 7
17 8
17 8
17 7
17 7
16 7
16 7
16 7
16 7
16 7
16 7
16 7
15 7
15 7
15 7
15 7
14 6
14 6
14 6
E. Hough Covered Wagon
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TABLE II (continued)
THE ONE HUNDRED AND FIVE HISTORICAL NOVELS MOST
FREQUENTLY RECOMMENDED IN A SELECT GROUP OF
BIBLIOGRAPHIES AND TEXTBOOKS
--------------- -----
Total
number of
points
Number
of times
listed
13 6
13 6
13 6
13 6
13 6
13 6
13 5
13 6
13 6
13 6
13 6
12 5
12 6
12 6
12 6
12 '5
12 5
12 5
12 g 12
12 5
11 5
11 5
11 5
11 5
11 5
11 5
11 5
11 5
11 5 ----
Titles and authors
Babbit -- S. Lewis
The Battle-Ground -- E. Glasgow
The Harbor -- E. Poole
Honorable Peter Stirling -- P. L. Ford
Land Is Bright -- A. Binns
Northwest Passage -- K. L. Roberts
Rise of Silas Lapham -- W. D. Howells
Shadow of the Long Knives -- T. A. Boyd
So Red the Rose --' S. Young
Westward HoI -- C. Kingsley
Barnaby Lee -- J. Bennett
The Emigrants -- J. Bojer
Here I Stay -- E. J. Coatsworth
Hoosier Schoolmaster -- E. Eggleston
Jack Ballister's Fortunes -- H. Pyle
Marching On -- J. Boyd
Oil for the Lamps of China -- A. T. Hobart
Railroad to Freedom' -- H. H. Swift
Silent Scott -- C. L. Skinner
Alice of Old Vincennes -- M. Thompson
The Conqueror -- G. Atherton
Falcons of France -- C. B. Nordhoff and
J. Hall
Forever Free -- H. W. Morrow
Janice Meredith -- P. L. Ford
Last Full Measure -- H. W. Morrow
Last of the Mohicans -- J. F. Cooper
Red Rock -- T. N. Page
Trail-Makers of the Middle Border -- H.
Garland
With Malice toward None -- H. W. Morrow
Within This Present -_oM. A. Barnes
:-====-====--:===
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TABLE II (continued)
THE ONE HUNDRED AND FIVE HISTORICAL NOVELS MOST
FREQUENTLY RECOMMENDED IN A SELECT GROUP OF
BIBLIOGRAPHIES AND TEXTBOOKS
Age of Innocence -- E. Wharton 10
Arundel -- K. L. Roberts 10
As the Earth Turns -- G. H. Carroll 10
Cavalier of Tennessee -- M. Nicholson 10
Certain Rich Man -- W. A. White 10
Croatan -- M. Johnston 10
Death Comes for the Archbishop ~- W. Cather 10
Drums of Monmouth -- E. G. Sterne 10
Erie Water -- W. D. Edmonds 10
God's Angry Man -- L. Ehrlich 10
Gold -- S. E. White 10
Let the King Beware -- H. W. Morrow 10
Lewis Rand --- M. Johnston 10
Lively Lady -- K. L. Roberts 10
Loon Feather -- I. Fuller 10
Moby Dick -- H. Melville 10
One of Ours -- W. Cather 10
Perfect Tribute -- M. R. S. Andrews 10
Rifles for Washington -- E. Singmaster 10
Standish of Standish -- J. G. Austin 10
Uncle Tom's Cabin -- H. B. Stowe 10
White Leader -- C. L. Skinner 10
=-------=-==.
Titles and authors
:===---==
Total
number of
points
Number
of times
listed
4
4
4
5
5
5
-4
5
5
4
5
5
5
5
4
4
5
5
-5
5
4
5
I~
f.-
Balisand--- J. Hergesheimer
Bugles Blow No More -- C. Dowdey
The Carolinian -- R. Sabatini
The Cavalier -- G. W. Cable
Cordelia Chantrell -- M. Minnigerode
The Crossing -- W. Churchill
Deepening Stream -- D. C. Fisher
Gilman of Redford -- W. S. Davis
Green Mountain Boys -- 1):. P. Thompson
House of the Seven· Gables -- N. Hawthorne
In the Days of Poor Richard -- I. Bacheller
John 0' Jamestown -- V. Kester
9 4
9 4
9 4
9 4
9 - 4
9 4
9 4
9 4
9 4
9 4
9 4
9 431
TABLE II (continued)
THE ONE HUNDRED AND FIVE HISTORICAL NOVELS MOST
FREQUENTLY RECOMMENDED IN A SELECT GROUP OF
BIBLIOGRAPHIES AND TEXTBOOKS
Titles and authors
Total
number of
points
Number
of times
listed
.,
f
Land of Promise -- M. Lynn
Life on the Mississippi -- S. L~ Clemens
Little Shepherd of Kingdom Come -- J. Fox
Long Knives G. C. Eggleston
Main Street -- S. Lewis
Marching On -- R. Strachey
North of 36 -- E. Hough
Oliver Wiswell -- K. L. Roberts
Paradise -- E. Forbes
Smoky -- W. James
Song of Years -- B. S. Aldrich
Spice and the. Devil's Cave -- A. D. Hewes
Susanna and Tristram ~- M. H. Allee
Trade Wind -- C. L. Meigs
We Must March -- H. W. Morrow
9
9
9
9
9
9
9
9
9
9
9
9
9
9
9
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
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Badge of Courage and Rolvaag's Giants in ~~ Earth.
This survey showed that by 1941 there were at least
1,845 historical novels from which each teacher of United
States history could select a basic list of historical fic-
tion to recommend to his pupils.
This survey further revealed that there was a dis-
tinct lack of agreement as to what historical novels were
the best for high school students of United States history
to read. EVidently a wise procedure for the teacher of his-
tory to follow would be to include in his basic list as many
of the titles most frequently recommended in reputable
bibliographies as it is practicable to include, and then to
increase this list from time to time with additional titles
which conform to acceptable criteria of suitability and
excellency. This was the procedure which the author fol-
lowed in preparing the basic list of historical fiction
which was used in making the present study.3
II. CRITERIA FOR EVALUATING HISTORICAL FICTION
The second step in solving the problem of selection
is to determine what titles in the collection of available
3 For this list see Table III.
-I
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books conform to predetermined criteria of suitability and
excellency. The criteria to which bibliographers adhere
in selecting the titles which they list are of necessity
more general than are the criteria which a wise teacher
follows when he selects books for a specific class and re-
commends a book to a specific pupil. To help him determine
whether or not a specific title should be recommended to
a specific pupil, the author prepared the following list of
questions to use in evaluating and classifying historical
novels. Since the most serious objections to the use of
fiction are concerned with its historical values, more ques-
tions were included which have to do with historical accu-
racy and value than with any other feature. An historical
novel may be evaluated in general terms as of great value,
of some value, or of little or no value by correctly ans-
wering the following questions about it:
1. Is the atmosphere authentic?
2. Did the author make a careful study of trust-
worthy source materials?
3. Are the author's interpretations in conformity
with the findings of recognized scholarship?
4. Do real historical personages play an important
part in the story?34
5. Do the characters speak the language of their
time without impeding too greatly the readability of the
novel?
6. Is the portrayal of each historical character·
in conformity with the established facts of history?
7. Do the characters talk and act like real
"flesh-and-b100d" people?
8. Does the novel give a good picture of the
social conditions of the time?
9. Does the novel give an authentic picture of
the political controversies of the period?
10. Does the novel give a good picture of the
economic conditions of the people?
11. Is the historical background of the novel
authentic?
12. Are the historical events which the novel por-
trays accurate and realistic?
13. Is the novel free from inaccuracies, dis-
crepancies, misrepresentations, and anachronisms?
14. Does the author depict important historical
events vividly arid accurately?
15. Does the novel depict a phase of the historic
past which is quite significant in tracing the development
of modern America?35
16. Is the novel free of seriously objectionable
features, such as vile language, sensually suggestive
scenes, propaganda, etc.?
17. Is the novel quite likely to develop correct
attitudes, appreciations, and understandings about the
~ period with which it deals?
ti
~ 18. Does the novel portray the period,with which
ji
ii!
';'1 I it deals vividly, impressively, and realistically?
ID
~ 19. Is the novel likely to create or develop an lli
~
~ interest in history?
~:
I 20. Does the plot move rapidly enough to make the
Ii
story interesting?
21. Is it reasonable to believe that all of the
events of the story actually could have happened?
22. Is the novel brief enough to be read in a
few sittings?
23. Does the novel possess a broad interest
appeal?
24. Is the novel easy to read?
25. Does the novel measure up to the canons of
good literature?
An analysis of these questions reveals that ques-
tion one has to do with atmosphere; questions two and three
,
t with the author; questions four to seven with the charac- ,.
~ ters; quest10ns eight to fifteen with historical accuracy
i,',1
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and value; question sixteen with objectionable features;
questions seventeen to nineteen with pedagogical value;
questions twenty and twenty-one with plot; questions twenty-
two to twenty-four with readability; and question twenty-
five with literary style. All of the questions are so
worded that an affirmative answer is favorable and a nega-
tive answer is unfavorable to the recommendation of the
novel for use in teaching United States history in high
school.
III. CONSTRUCTION OF PROFILES
The problem of selection should not end with the es-
tablishment of a basic collection of historical fiction to
be used by a specific class of pupils. Making a group of
historical novels available to the pupils still leaves un-
solved the problem of getting the right book into the hands
of tAe right pupil at the right time. The teacher's being
able to render this assistance constitutes the third step
in solving the problem of selection.
In many cases it is not necessary for the teacher to
give this assistance, but in some cases it is necessary
if all the pupils in the class are to benefit from the use
of historical fiction. T.o assist in making wise and helpful
rec,ommehdations, the teacher must know certain facts about
his pupils and certain facts about the books to be read.:.
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He should know as much as is practicable about the intelli-
I
gence, the reading ability, and the interest of his pupils.
He should also know as much as is practicable about the
readability, content, and interest appeal of the historical
fiction which he recommends.
A summary of those characteristics of an histori-
cal novel with which a teacher should be familiar to be able
to recommend the book to the right pupil at the right time
may be called the profile of the book. The profile of an
historical novel should include most, if not all, of the
following points:
1. The readability of the book.
2•. The time of the story.
3. The setting of the story.
4. What the book is about.
5. The historical characters that appear in the
story.
6•. Topics in United States history to which the
book is related.
7. The interest appeal of the story.
8. The objectionable features, if any, in the book.
9. The historical value of the book.
10. What reviewers have to say about the book.
11. The literary quality of the book.
12. ,What pupils who have previously read thebook think of it.
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Typical of profiles which the author prepared on
historical novels is the profile of Aldrich's Song of Year~,
which appears in Appendix D.
I~
~,
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CHAPTER IV
THE PROBLEM OF MOTIVATION
The problem of motivation is the problem of getting
the pupils to read the novels that are the most suitable for
them to read. It is the purpose of this chapter (1) to set
forth the criteria of sUitability whereby a teacher can de-
termine what novels are the most suitable for each pupil to
read, and (2) to explain the techniques of motivation where-
by the teacher can get each pupil to read the novels which
are the most suitable for him to read.
I. CRITERIA OF SUITABILITY
To determine what novels are the most suitable for
each pupil to read, the teacher must know certain facts about
each pupil and about each of the novels which he recommends
for reading. The facts which the teacher should know about
each pupil are: (1) reading ability, (2) special interests
and ambitions, and (3) attitude toward reading fiction. The
facts which the teacher should know about each novel are
those items which have already been listed in Chapter III as
essential features or the profile of the novel.l Some of
1
Supra, PP. 37-38.I~
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these items constitute the criteria of sUitability which are
t
discussed below.
1. Readabili1l. One of the most significant cri-
teria of sUitability is the criterion of readability. It is
difficult, however, to determine accurately just how read-
able a novel is. Investigations of the problem of what
makes a novel readable have revealed that the following fac-
tors are significant: vocabulary, length of sentences, ra-
pidity with which the story progresses, interest appeal, and
attractiveness of format. It is' apparent that some of these
factors are of such a nature that-they cannot be measured
with any great degree of objectivity.
To determine how readable a novel is, a teacher may
apply one of the several readability formulae which have
been devised. The use of a readability formula, however, is
quite time consuming, and the results are by no means com-
pletely trustworthy. A fairly accurate approximation of the
readability of novels can be made over a period of years by
keeping a record of the novels which pupils have read satis-
factorily and then grouping these novels as easy, average, or
difficult to read on the basis of scores made by the pupils
on a standardized reading test. Those novels read satisfac-
torily by pupils making low scores on a standardized reading
test would be designated as easy to read, and those novels41
"
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read satisfactorily only by pupils ~akin~hfgh score~ on the
reading test would be designated as difficult to read.
2. Content. The content or sUbject matter of a
novel is another important criterion of sUitability. Three
illustrations of the application of this criterion should
suffice. First, those novels are more suitable for high
.
school pupils to read which deal with phases of the historic
past that have had a significant bearing upon the develop-
ment of the present than are those novels which deal with
less significant phases of the historic past; e. g., a good
novel about the American Revolution is more suitable than a
good novel about the Black Hawk War. Secondly, those novels
which deal with teen-age problems and present teen-age points
of view are more suitable for high school pupils than are
those novels which deal with adult problems and present
adult points of view; e. g., §.Qgg.Qf Years is more suitable
than The Rise .Qf Sila~ 1aRhgm. Thirdly, those novels that
leave the .reader with a significant impression are more
suitable than novels that were written primarily to enter-
tain; e. g., Giant~ !n the Earth is more suitable than ~
Story 2! Jack Ballister~ Fortun~.
3. Inter~ ,appeal. The criterion of interest
appeal may be ,stated categorically as follows: Other factors
being equal, those worthwhile novels are most suitable for ar
1.
.,
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pupil to read which deal with those worthwhile things about
which the pupil is most interested. Frequently pupils who
have an antagonistic attitude toward reading fiction will
modify their attitude if novels which appeal to their special
interests or ambitions are placed in their hands. Pupils who
are interested in farming should be encouraged to read Giants
in the Earth; pupils who want to be teachers should read Ihe
Hoosier Schoolmaster; boys who want to join the air corps
should be encouraged to read Fal£Qg2 of France; etc.
Various devices may be used by the teacher to ascer-
tain the special interests of each of his pupils, some of the
most common being interest inventories, questionnaires, per-
sonal interviews, and casual conversations.
Some novels have a much more general interest appeal
than others. The teacher can determine those novels which
have the most general interest appeal by keeping a record of
the interest appeal of each book. Information for this record
can be obtained by asking each pupil to check one of the
following statements about a novel when he has finished read-
ing it: "One of the best books I ever read", "Iliked it
very much", "I liked it", "I did not like it very much", or
til forced myself to read it".
4. Objecti2nabl~ f~atures. Other factors being
equal, those novels are most suitable which do not contain
any objectionable features. Many historical novels thatf
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would otherwise be v"ery valuable are marred by the presence
of features which both teachers and parents are quite likely
to consider objectionable. Some otherwise excellent novels
contain one or more scenes which are too sensually sugges~
tive for recommendation to high school pupils. In some
novels, certain characters repeatedly use profane language.
Some historical novels are rankly propagandistic. Unless
the teacher is familiar enough with the books which he re-
commends to be aware of the presence of objectionable fea-
tures, he may sanction for reading certain novels which will-
not meet with the approval of many of his pupils' parents.
5. Historical value. The historical value of a novel
is another criterion of SUitability which cannot be evaluated
objectively. The answers to several of the questions listed
as criteria for evaluation in Chapter III are qUite likely
to be, relative and debatable.2 It seems reasonable to assume,
however, that novels about which the answers to the questions
are frequently negative are less suitable than are those nov-
els about which the answers to the questions are generally
positive.44
II. TECHNIQUES OF MOTIVATION
The techniques of motivating the pupils to read the
novels that are the most suitable for them to read may be
classified as (1) motivation of the self-generating type,
(2) motivation of the salesmanship type, (3) motivation
of the personal rivalry type, (4) m?tivation of the group
consciousness type, and (5) motivation of the pressure
type. It is obvious from the names of the different types
of motivation that some of the types enumerated are su-
perior to others.
Motivation 2f the self-generating ~~. Motivation
of the self-generating type occurs when the pupil is stimu-
lated to select and read a book primarily or chiefly by
urges operating within himself. Because some pupils prefer
to read historical fiction, some pupils will select an
historical novel in preference to other kinds of novels.
In such cases, self-generating motivation is at work.
Mot!vation 2! !he ~~~shi~ !~. Motivation of
the salesmanship type occurs when the teacher or a class-
mate persuades a pupil that he would enjoy reading, or
should read, a certa.in historical novel. It is a common
practice for some pupils to read books which their class-
mates enthusiastically recommend, or to leave untouchedf ,.
!
those books which their classmates have disapproved•. The
good and bad aspects of this practice are too obvious for
further comment.
When a teacher endeavors to sell his pupils the ab~
stract idea that students of United States history should
read some historical fiction, he should employ logical and
consistent lines of reasoning. It is the conviction of the
author that adolescents generally respond favorably to
logical and consistent reasoning, and that most pupils will
take the time to read supplementary materials if they are
given sound and consistent reasons for doing so.
There are several techniques of the salesmanship
type which the teacher may employ:
1. Bulletin board displays of attractive book
covers.
2. Reading brief and interesting selections from
a book to the class.
3. Displaying artistic posters which recommend the
reading of historical novels.
4. Well presented book reviews.
5. Appropriate references to specific historical
novels during class discussions.
6. Showing the book to the class and making in-46
· teresting comments about the book or about its author.
7. General class discussions of books which the
pupils have read.
8. Posting the titles of books read by the
pupils.
9. Recommending certain books during conversa-
tions with pupils.
10. Comparing a recommended book with a current
motion picture.
Motivation of the personal rivalry !~. Motiva-
tion of the personal rivalry type occurs when one pupil is
stimulated to excel oth.er classmates in the amount and
quality of reading done. The achievement indicators which
the author developed made it possible for him to keep a
cumulative record of the total number of points which each
student earned by reading historical fiction.
Motivation Qf ~ grou~ consciousne~~~. Motiva-
tion of the group consciousness type occurs when groups are
stimulated to excel. By keeping a record of the achieve-
ment of different groups over a period of years, the teacher
can make comparisons which will be likely to stimulate pupils
to read more novels in order to help establish a better
record for their own group., ,.
,,', ,
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MotivatiQ!! .Qf·the pressure llllil..... Motivation of the
I
pressure type occurs when the reading of historical fiction
is made a requirement which must be satisfactorily met before
a credit in history will be given. The easiest way to make
a requirement of this kind is to demand that a certain num-
ber of novels be read during each semester. A fairer re-
quirement is to demand that enough novels be read to earn
a minimum number of points. The latter requirement is pref-
erable because novels vary so greatly in length that the
former requirement encourages pupils to read the shorter
books. It is very questionable, however, whether either of
these two reqUirements should be made. The author is con-
vinced that motivation of the pressure type can best be
used by making the reading of novels worth a specified num-
ber of points one of the requirements for receiving a high
mark in history.
III. APPLYING THE TECHNIQUES OF MOTIVATION
--------
3 William G. Kimmel The Manag~~t of th!t Reading
~rogram in the Social ~udle;-rPublicationof the National
Council.fo.r the so.cial Studies1 Number 4. Philadelphia:
McKinley PUblis~ing Company, 1~29), p. 25.~
'. .
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The fel10wing'motivating techniques have bean adapted
to historical fiction from procedures listed by Kimmel: 4
Teacher activitie~.
1. Reading interesting selections from fiction.
2. Making appropriate references to historical novels
during class discussions.
3. Posting book covers on the bulletin board.
4. Showing pupils illustrations in historical novels
and making explanatory comments.
5. Recommending novels which appeal to individual
interests.
6. Assigning bo~k reviews.
7. Displaying historical novels on a special shelf
in the class room.
8. Adding new titles to the collection of historical
fiction from time to time.
9. Telling interesting anecdotes derived from his-
torical novels and identifying the source.
10. Telling interesting anecdotes about authors of
historical fiction.
11. Providing pupils with mimeographed book lists.
12. Showing ,motion pictures based on historical
novels.
13. Requesting the librarian to provide a display of
4 K1mme~, ~. £1!., pp. 26-28.i,
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historical novels in the library.
14. Reading excerpts from published book reviews.
15. Helping pupils select suitable novels.
16. Giving brief "pep talks" on the value of reading
historical fiction.
17. Questioning pupils about historical novels which
they have read.
18. Commending pupils for amount and quality of
reading done.
19. Showing an enthusiasm for historical fiction.
20. Sponsoring a reading club.
21. Making arrangements with the teacher of liter-
ature to give credit for historical novels.
Pupil activities of g formal ~ suggested Qt reg~!r-
ed ~ the ~!!acher.
1. Giving book reviews of historical novels.
2. Dramatizing scenes from historical novels.
3. Giving reports on authors of historical novels.
4. Writing book reports on historical novels.
Voluntary pup!! ~ctivitie~.
1. Mentioning interesting or illustrative incidents
found in historical novels.
2. Suggesting historical novels to add to the ex-. IV. SUMMARY
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Recommending novels to one another.
Forming a reading club to discuss historical
3.
novels.
4.
5.
novels.
6. Using a "Watch This Spottl column on the bulletin
board, on which pupils display advertisements of novels
which they have enjoyed, brief reviews of significant novels,
original drawings dealing with episodes from novels, and
other items which will be of inter€st to other pupils•
isting collection.
Telling about motion pictures of historical
The art of creating an interest in and a desire to
read historical fiction depends largely upon four factors:
(1) the personality of the teacher, (2) the teacher's inter-
est in and enthusiasm about historical fiction, (3) the de-
gree of leadership which exists in teacher-pupil relation-
ships, and (4) the accessibility and diversification of the
collection of historical fiction.
No substitute can be found for a wide familiarity with
historical fiction on the part of the teacher himself. Even
though the teacher may select books from reputable bibliog-
raphies, check the books for readability, and ascertain thet
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special abilities and interests of his pupils, he still must
possess that intimacy with historical fiction which comes
only from a wide reading of novels suitable for high school
pupils if he is to be most helpful in getting the right
books into the hands of the right pupils.
To be able to motivate his pupils to read the histori-
cal novels which are the most suitable for them to read, the
teacher should know three things: (1) He should know his
pupils -- their reading abilities, their special interests
and ambitions, and their reading' attitudes and habits. (2)
He should know historical novels -- their readability, their
general content, their interest appeal, their objectionable
features, and their historical value. (3) He should know the
techniques of motivation -- what techniques he can use most
effectively, what techniques produce the best pupil attitude
about reading historical fiction, and what techniques get
the best results.CHAPTER V
THE PROBLEM OF CHECKING THE RESULTS
OF READING
Several methods of checking the results of reading
historical fiction have been employed by teachers. It is
the purpose of this chapter (1) to propound certain criteria
for evaluating methods of checking the results of reading,
(2) to describe these methods and to point out the advantages'
and disadvantages of each, and (3) to trace the development
of the method which the author found to be the best during
his experiments with historical fiction.
I. CRITERIA FOR EVALUATING METHODS
OF CHECKING RESULTS
The following criteria for evaluating the methods of
checking the results of reading are axiomatic:
1. The method should be accurate and objective.
The method should check accurately and objectively the de-
gree to which the pupil has understood the novel which he
reports that he has,read.
2. The ~thod shoul~ Rrovide ~ fair and reliable b~sis53
for giving £!edit, ff credit is to be given. When a pupil is
to receive credit for reading a novel, the method of deter-
mining the amount of credit to be given should be impartial,
adequate, and reliable.
3. The method should !:!!duce to !it minim!!!!!, if not
eliminate, the possiQJlity of misre~resentati9n gU~ dishon-
esty. If the method provides any loopholes for misrepresent-
ing the amount of reading actually done, or for receiving
credit for reading not actually done, some pupils will find
the loopholes and make use of them.
4. The method ~hould be ~~ to administer. Other
factors being equal, that method is best which can be admin-
istered with the least difficulty.
5. The methog, §Uguld be ~onomical of ~ime. The
method should not require a great amount of either the
teacher's or the pupil's time.
6. The method should ~n£QBI!a~ furthet reading.
A method which is distasteful to the pupils will discourage'
rather than encourage further reading.
II. METHODS OF CHECKING THE RESULTS OF
READING HISTORICAL FICTION
~ ~ report. The oral report, which is used by54
some teachers, violates all of the criteria listed above.
No teacher can remember all of the essential details in the
historical novels which his pupils may read; therefore, no
teacher can jUdge accurately how well a pupil has read a
novel from the oral report which he gives. Such reports are
likely to encourage misrepresentation and dishonesty. The
author remembers how he had his mother read David Copperfield
and then tell him the story so that he could give a report to
his literature teacher. Even though it took his mother less
than an hour to tell him the story, he gave the report well
enough to receive praise and credit for reading a novel which
he never read. Giving a good oral report requires several
minutes; therefore, if very many oral reports are given, too
much time is consumed by this activity that could well be
spent in more profitable ways. Whatever evaluation the
teacher makes of an oral report is sUbjective, and glib talk-
ers probably get the best marks. Giving an oral report is
definitely an unpleasant experience for some pupils, and
tends to discourage more than the required amount of read-
ing. These criticisms, however, should not detract from the
importance of oral expression. Giving oral reports is a
worthwhile activity, and it has a definite place in moti-
vation, but it is not satisfactory as a method of checking
the results of reading for credit.55
The nUten report. In its narrative form, the writ...
t~n report also violates all of the criteria listed above.
Various modifications of the written report have been made,
however, in an effort to eliminate some of its objectionable
features.
For example, Logasal devised a report sheet which she
describes as "informal and yet searching, and one that can
be used for both fiction and factual material." Logasa's
~ report sheet does not provide an accurate and objective
:t! check on how well the pupil has understood the novel on
~:
r which he makes his report. It does not provide a fair and
I
~ reliable basis for determining how much, if any, credit a
pupil should receive for reading the novel. It does not re-
duce to a minimum the possibility of misrepresentation and
dishonesty.
The author devised a report sheet for historical
fiction which appears in Appendix B, but the same objections
to Logasa's report 'sheet also apply to the one which the
author devised. The author's report sheet is valuable for
.
I,
i.
determining the readability and interest appeal of histori-
cal novels which pupils have read, but it does not provide
1 Hannah Logasa, Histqrical Fi£!1Q!! ~~ Oth~ neading
References ~ Histo~ Classes in Junior ~ §enior High
Schools (Philadelphia: McKinley PUblishing Company, 1941),
pp. 12-13. See Appendix A.56
Roorbach's Suggested Outline for Supplementary
Reading Reports: Historic Fiction
Ie Title
II. Author
A. Name
B. Chief biographical facts
C. Other writings
III. Historical background of the story
(To be taken from the subtitle, preface, and
prologue, and epilogue if present)
were it not such a striking example of the misuse of his-
torical fiction and of the extremes to which the written
a fair or objective basis for giving credit.
The most impractical type of written report that the
author has come across is the one suggested by Roorbach.2
The author would make no mention of Roorbach's method
report can go. Roorbach claims that historical fiction
could and should be used to provide training in the use of
the historical method. lie devised the following outline "in
the hope that it would provide a definite technique for the
use of historical fiction as an aid to the teaching of his-
tory.,,3
2 A. O. Roorbach "The Historical Novel as an Aid to
the Teaching of Social ~tudies", The Historical Qutloo~,
20:396-398, December,1929.
3
Ibid.,pp~ 397-8.
"
I!
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IV. Facts noted during reading ...
A. Familiar items previously encountered in,
textbook reading
1. Characters
2. Places
3. Events
4. Buildings
5. Customs
B. Unfamiliar items of particular personal
interest
(Refer to an encyclopedia, or other ref-
erence book, for further information and
to verify the author's statements)
V. Synopsis of the story
(To be from 1 000 to 1,500 words)
Note: Be prepared to tell the story in class, illus-
trating your talk with any available pictures, maps, or
charts.
After pointing out that the written report plan prob-
ably meets with so much favor among teachers because of its
ease of administration, Kimme14 deliveres the following
blast against its use:
The formal written report which involves merely the
summarizing of facts is • • • a rather monotonous and
relatively fruitless task. Pupils who read most widely
are usually penalized by the preparation of more reports.
Teachers who use the formal written report as a contin-
QOUS checking device to the exclusion of all other
devices, are often lacking in training, resourcefulness,
or ingenuity. While the written report has some value
as an educational exercise, such value is often lost by
the monotonous frequency and deadly uniformity of the
requirements set forth. There is little or nothing about
the blanket assignment of a written report ••• which
challenges the interest and ability of pupils.
2R~cial ~roject methQd~. Various devices for check-
ing the results of reading historical fiction have been used
..
4 Kimmel, ~~ £!1., p. 79.ments.
III. THE DEVELOPMENT OF ACHIEVEMENT INDICATORS
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which may be classified as special project methods. ·Pupils
After making use of various other methods of checking
the results of reading historical fiction, the author came to
the conclusion·that the' best method was the administration
,
maybe asked to prepare "new-type" tests on the novels which
they read. Pupils who have artistic talents may draw pictures
illustrating episodes in the novels which they read. If two
or more pupils have read the same novel, they may be asked
to give an informal discussion of the novel before the class.
All of these methods require a great deal of the pupil's time
and do not provide a fair and adequate basis for giving credit.
5 Published by Maurice W. Moe, West Division High
School, Milw~ukee, Wisconsin.
of a brief "new-type" test. The author endeavored to find
published book tests on histor+cal fiction, but was un-
successful. He did find, however, that tests on certain"
novelS frequently studied in literature were available, so
he obtained copies "of these tests to see how they were con-
structed. This examination revealed the following facts:
1. Certain tests were designed solely to determine
whether the pupil had read the novel; e. g., the ~ Book
Tests.5 These tests 'consist~d of ten multiple-choice state-
· r,.
,a
Ii,
I
I
r .... "
:.; ..
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2. Some of trre tests were quite lengthy and in-
cluded many items on minute details which only those pupils
who had studied the novel critically and carefully and who
had highly retentive memories would be prepared to answer·
correctly; e. g., the Literat~ ~eciat!Qn Tests edited
by Harold H. Bixler6 and the MUltiple-Purpose Objective Tests
Qll ~nglish Qlassi~ edited by C. W. Odell.?
3. None of the tests made any allowance for the
fact that novels diffe~ greatly in length.
4. The few tests that had. been prepared on his-
torical fiction placed an emphasis on the literary rather
than on the historical value of the novels.
Having failed to 'find any pUblished collection of
tests on historical fiction, the author began the task of
preparing a set of tests which would meet his needs.
In the first set of tests which the author prepared,
each test contained thirty items, of which some were true-
false "statements, some character-matching exercises, and
some multiple-choice statements. The preparation and use
6 Published by Turner E. Smith and Company, Atlanta,
Georgia.
? Published originally by Webb-Duncan PUblishing
Company, Oklahoma City, Oklahoma.,.
i.
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of these tests reveal~d certain shortc·omings. (1) It was
quite difficult to prepare thirty satisfactory test items
on short novels such as Let ~he Hurricane Roar! (2) It
_was difficult to prepare character-matching exercises on
novels in which there were few principal characters; e. g.,
The Bed Badge of Co!!!:€!.~. (3) If two pupils read the same
novel at about the same time, one pupil might coach the
other on some of the test items. (4) The tests did not
make any allowance for the fact that novels vary greatly in
length and that pupils should receive credit for the amount
and quality rather than the number of books read.
The second collection of tests which the author pre-
pared consisted' of a set of tests on each novel. Each set
of tests contained three forms. An effort was made to
classify each test item as "easy", "average", or "difficult".
The items designated "easy" were compiled to make an "easy"
test, "average" an t'average l1 test, and "difficult" a "dif-
ficult" test. It was the author's intention to give the
"easy" test to pupils of low mental or reading ability,
the "average" test to pupils of average mental or reading
ability, and the "difficult" test to pupils of high mental
or reading ability. Another characteristic of this col-
lection of tests was 'difference in the length of the tests.
The length of each test was determined by the length of the!~
!~
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novel upon which the test was being prepared. This was
accomplished by estimating the number of words in the novel
and then dividing the total number of words by 3,000. This
product gave the "point value" of the novel. If the novel
contained less than 91,500 words, one test item was com-
posed for each 3,000 words; if the novel contained more
than 91,500 words but less than 181,500 words, one test
item was composed for each 6,000 words; if the length of
the novel exceeded 181,500 words, one test item was com-
posed for each 9,000 words; etc.
The second collection of tests which the author
prepared was superior to the first for the following reasons:
(1) The length of the tests was determined by the length of
the novel. The minimum and maximum length of a test was
fixed arbitrarily at ten and thirty items respectively. (2)
Multiple forms made it possible to give pupils different
tests on the same book, thus eliminating the likelihood of
collaboration in answering the tests.
On the other hand, the second collection of tests
possessed certain serious shortcomings: (1) It was quite
difficult to compose enough suitable test items to prepare
three forms of the same test on each novel. (2) It was
impossible to determine accurately whether an item should
be classified as "easy", "average", or "difficult" in char-
ac~er. Such an estimate was purely subjective; moreover,62
to distinguish them from conventional "new-typ.e" book tests.
Achievement indicators on historical fiction differ
-
a comparison of the items missed on the same form of the test
by pupils of varying abilities revealed that what is dif-
ficult for one pupil may be easy for another pupil of ap-
proximately the same mental or reading ability. (3) Use of
the three different forms revealed that neither the pupil's
intelligence quotient nor reading ability test score was a
reliable criterion for determining which form a particular
pupil should be given.
As a result of these efforts to prepare satisfactory
tests on historical novels, the author developed a third
collection of tests which he called "achievement indicators"
from conventional tests in the following particulars:
1. The it~§. 1ll 2.n achievement indicator do not !:@~
frQ!!! ~U ~U to ~U difficult to the extent tha.t. the
averag~ Qupil ~111 answer onl! abo~ fift! ~! ~~nt of the
test cQrrectl!. It was found that if tests on historical
novels were constructed so that the average pupil could an-
swer only about fifty per cent of the items correctly, the
following undesirable outcomes were likely to result: (a)
Conscientious pupils were inclined to study the novel care-
fUlly rather than to read it rapidly for pleasure. This is
undesirable because more value results from the use of his- .
~
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toricsl fiction if ea¢h pupil reads several novels rapidly
.but faithfully than results if he reads one or two novels
carefully and studiously to make a higher score on a test.
(b) The use of historical fiction was more likely to become
unpopular with the pupils and to develop a distaste for,
rather than an interest in, history. (c) Pupils with less
retentive memories were quite likely.to make such low scores
that they lost all interest in reading any more novels. On
the other hand, it was found that if tests were constructed
so that any pupil who actually re~d the novel was quite likely.
to make a satisfactory score on the test, the pupil was very
likely to experience that sense of achievement which would
lead him to read other novels. (d) Many pupils were dis-
couraged by the fact that their marks for reading fiction,
if marks were given, were generally the same as their marks
in history.
2. In comRiling ~chievement indicator2 £n historical
fiction, th~ test items shOUld not be arranged in Qrder of
difficul~. Instead, those items that test the reading of
a particular episode or specific details should be inter-
spersed at random with those items which test the compre-
hension of the general content of the book.
3. In scoring, ~ievement 1ndicator~, !lQ correction
formula should £~~. On the true-false statements,64
pupils should be encoaraged to guess, since most of the
true-false statements should be phrased to test general
comprehension of the novel rather than memorization of de-
tails. There is no need to use a correction formula for
multiple-choice statements for two reasons: (a) No less
than four responses, only one of which is correct, should
be given. (b) Each incorrect response should appear to be
as logical as the correct response. In the case of char-
acter-matching exercises, no correction formula need be
employed because less than four c~aracter-matchingitems
should not be given. In tests on novels in which the number
of important characters is less than four, the character-
matching exercises should be omitted.
4. The length of achiev~ment indicator~ should be
determined :Qz the length of the novel !!RQ!1 which the test
is being Q~eQare~. The historical novels most frequently
recommended for high school pupils range in length from
less than 30,000 words to more than 200,000 words. A pupil
who reads The Covered Wagon, Man fQ! !h~ Ages, and Let the
Hurricane Roar~, for example, has not done as much reading
as the pupil who reads Rabble 1n Arms. When pupils are re-
quired to read a certain number of books, they are quite
likely to read the shorter books. If, however, pupils are
required to read books totaling a certain number of points,65
can be found by allowing one test item for each point when
the point value is less than thirty-one, by allowing one
test item for each two points when the point value is
between thirty-two and sixty-one, by allowing one test item
for each three points, when the point value is between sixty-
two and ninety-one, etc. When this method of determining the
length of the achievement indicator is employed, no test will
book may be obtained by (a) counting the number of words on
ten full pages chosen at random throughout the book, (b)
finding the average number of words on each page, and (c)
multiplying that number by the number of printed pages in
the book. If one point is given for each 3,000 words, the
point value of a book can be foun~ by dividing the total
number of words by 3,000. After computing the point value
for each book made available for the pupils to read, the
teacher can encourage the reading of the longer historical
novels by saying that a particular book, such as Rabbl~ in
~, is worth ninety points, while another book, such as
Th~ Hoosier §choolmaster, is worth only seventeen points.
After-the point value of a novel has been determined, the
number" of items to be included in the achievement indicator
they will be more likely to read some of the longer books
.The most objective way of assigning point values to books
is to do so on the basis of the number of words which they
contain. A reliable estimate of the number of words in a
,
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contain more than thirty items. Tests on books containing
less than thirty-one points contain as many test items as the
book is worth in points. Table III gives the length and
point value of thirty-one historical novels on which the
author prepared achievement indicators.
IV. SUMMARY
To check the results of reading historical fiction,
the evaluating device should (1) be accurate and objective;
(2) provide a fair and reliable ba~is for giving credit, if-
credit is to be given; (3) reduce to a minimum the possibility
of dishonesty; (4) be easy to administer; (5) be economical
of time; and .(6) encourage further reading. With the ex-
ception of "new-type" tests, previously devised methods of
evaluation violate most, if not all, of these characteristics.
The achievement indicators on historical fiction which the-
author devised measure up to all of these characteristics be-
cause of their brevity, multiple forms, new-type items,em-·
phasis upon historical values and essential elements, ease of
administration, ease of scoring, avoidance of recognizable
sequence in the pattern of responses, and specific and clear
directions.67
TABLE III
LENGTH AND POINT VALUE OF THE THIRTY-ONE HISTORICAL
NOVELS ON WHICH ACHIEVEMENT INDICATORS WERE PREPARED
42
26
40
44
84
36
66
29
56
38
30
56
54
17
52
62
10
38
50
34
36* 25
90
22
52
69
20
20
24
56
38
Point
value
107,000
196,000
87,000
165,000
115,000
90,000
169,000
163,000
52,000
158,000
185,000
27,000
113,000
150,000
100;000
109,000
50,000
273,000
65,000
152,000
206,000
61,000
60,000
73,000
168,000
114,000
125,000
77,000
120,000
132,000
256,000
Number
of words
*This figure was computed on the basis of one point
for each 2,000 words because the book is fictionalized biog-
raphy. Other apparent discrepancies in the computation of
point values are the result of the necessity of arriving
at a. figure which, is amultiple of the digit by which the
raw score is to be multiplied to obtain the credit score.
Titles and authors
Alice of Old Vincennes -- M. Thompson
Arundel -- K. L. Roberts
Covered Wagon -- E. Hough
The Crisis -- W. Churchill
Forever Free -- H. W. Morrow
Freedom Road -- H. Fast
Giants in the Earth -- O. E. Rolvaag
Gilman of Redford -- W.S. Davis
Hoosier Schoolmaster -- E. Eggleston
Hugh Wynne -- S. W. Mitchell
Janice Meredith -- P. L~ Ford
Let the Hurricane Roar! -- R. W. Lane
The Lively Lady -- K. L. Roberts
Loon Feather -- I. Fuller
Man for the Ages -- I. Bacheller
Marching On -- J. Boyd
No Other White Men -- J. Davis
Rabble in Arms -- K. L. Roberts
Railroad to Freedom -- H. H. Swift
Ramona -- H. H. Jackson
Richard Carvel -- W. Churchill
Scouting with Kit Carson -- E. Tomlinson
Silent Scott -- C. L. Skinner
Soldier Rigdale -- B. M. Dix
Song of Years -- B. S. Aldrich
To Have and to Hold.-- M. Johnston
Trail-Makers of the Middle Border
H. Garland
Uncharted Ways -- C. D. Snedeker
U. P. Trail -- Z. Grey
We Must March -- H. W. Morrow
Westward Ho -- C. Kingsley
~-~
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!iCHAPTER VI
THE MATERIALS USED AND THE GROUPS STUDIED
It is the purpose of this chapter (1) to list the
characteristic features of the achievement indicators which
the author developed to check the results of reading his-
torical fiction, and (2) to explain the use which was made
of these achievement indicators in collecting the data for
this study.
I. THE CHARACTERISTIC FEATURES OF
ACHIEVEMENT INDICATORS
The following features characterize the achievement
indicators which the author found to be the most satisfactory
type of test on historical novels.
(1) Brevity. The length of each test is determined
by the length of the novel upon which it was prepared, but
no test contains less than ten or more than thirty items.
(2) Mul!!~l~ f2!~. Two tests containing different
items were prepared for each novel.
(3) New-type items. Each test consists of true-
false, multiple-choice, and character-matching statements
unless the number of important characters is less than four,69
in which case the character-matching exercise is omitted.
(4) Emphas~ y~on the historical valu~~. The test
items are designed to place the emphasis on the historical
values rather than the literary qualities of the novel.
(5) Emphasis upon the striking, the fr~illtl1tly ~­
peated, and the ~ssent~l ~lements of the novel. Only
those test items are included which pupils of all levels of
intelligence and reading ability will be most likely to an-
swer correctly if they have actua~ly read the book without-
doing too much skimming or skipping as they read. Test
items on minor incidents and specific details are avoided.
(6) . Ease of administration. Each test may be ans-
wered in less than five minutes time during the regular
class period without interrupting the regular class pro-
cedure•
.. (7) ~ Q!:..scoring. The use of an answer sheet
which matches the keys to the tests makes it possible to
score the pupil's responses in less than one minute.
(8) Avoidaric~ of 1! ~cogn!zable §.egu~g in the
pattern of responses. The device of alphabetizing all the
:1: responses in multiple-choice and character-matching state-
.
I~ ments eliminates the possibility of a regUlar sequence in
Ii70
the pattern of respons~s.
(9) §pecifi£ and clear directions. The directions
to the pupil are clear enough that the weakest pupil will
know what to do without questioning the teachero
Typical of the achievement.indicators which the
author prepared and administerea is the set of tests on M~
f2r th~ Ages, which appears in Appendix C.
II. THE GROUPS STUDIED
The data used in this study' were obtained by adminis-
tering achievement indicators on the thirty-one historical
novels listed in Table III to ninety-five different pupils.
The pupils who were tested composed four experimental groups.
Group~. The first experimental group consisted of
approximately one-hundred eleventh-grade students of United
States history whom the author taught at Otter Creek High
School; North Terre Haute, Indiana, during the school years
of 1940-41, 1941-42, and 1942-43. The novels listed in Table
III were made available to the pupils in this group by placing
them on book shelves in the history classroom. The pupils
were allowed complete freedom in selecting and reading these
novels. They were to+d that they would be given extra credit
in their historr work for reading them. Whenever a pupil
reported that he had finished a novel, he was given the bookTable III were made available on bookshelves in the class-
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test immediately. No:requirement was made as to the number
of novels which each pupil should read. Only thirty of
approximately one hundred pupils took enough tests for the
results to be used in this study. The I. Q.'s of this group
were determined by administering the Otis Quick-Scoring Mental
Ability Tests.
•
history whom the author taught at the same high school
during the school year of 1947-48~ The novels listed in
Group two. The second experimental group consisted
of thirty-three eleventh-grade students of United States
room. Whenever a pupil reported that he had finished read-
ing a novel, he was given a test immediately. The pupil
marked his answers on a mimeographed answer sheet and check-
ed his reaction to the interest appeal of the novel. After
the responses were marked, the pupil was permitted to see
-what items, if any, he had missed. A chart listing all of
the pupils'names was posted on the bulletin board. If the
pupil made a perfect score on the book test, or mfssed only
one item, a gold star was placed after his name. If the
pupil missed more than one item, but answered seventy-five
per cent or more of the test items correctly, he was given a
red star. During the first semester, the reading of his-
torical novels was optional, but during the second semester,72
the pupils who had read less than thre~ novels were required
by the English teacher to read enough novels to meet his
minimum requirement of three for the school year. During
both semesters pupils were given credit in history for those
novels which they read well enough to make a passing score.
The Iowa Silent Reading Tests and the Otis Quick-Scoring
Mental Ability Tests were administered to this group.
GrouR th~. The third experimental group consisted
of those pupils in group two who made a careful study of
Giants in the Earth as a part of their work in literature.
After these pupils had studied this novel for two weeks in
their literature class, the English instructor gave them
both forms of the achievement indicator which the author
had prepared.
GrouR four. The fourth experimental group consisted
of thirty-two eleventh-grade students of United States his-
tory whom the author taught at Otter Creek High School dur-
ing the school year of 1948-49. The procedure was the same
for this group as for group two, with the following excep-
tions: (1) All the pupils were required to read at least
three historical novels during the first semester to receive
a credit in English. (2) None of the pupils studied Giants
!n !hi Earth in literature, but all of them were required73
to read it as one of the three novels required for a credit
in English. (3) The pupils were not given the Iowa Silent'
Reading Tests.
l~,.
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CHAPTER VII
THE RESULTS OF THE STUDY
It is the purpose of this chapter to summarize the
results of administering achievement indicators to the pupils
of the four experimental groups described in Chapter VI.
I. A GENERAL SUMMARY OF THE RESULTS OF
ADMINISTERING ACHIEVEMENT INDICATORS
During the years in which this study was being made,
125 pupils read thirty-one different historical novels and
took 476 book tests.
Table IV shows that five pupils made failing scores
on three different tests. Six pupils failed two different
tests, and twenty-five pupils failed one test. A total of
thirty~six pupils made failing scores on fifty-two of the
476 tests. In terms of percentages, 28.8 per cent of the
pupils failed one or more tests, but only 10.9 per cent of
the tests taken by all of the pupils were failed. On all the
achievement indicators, any score less than 75 per cent of
the perfect score was considered to be a failing score.
Table five shows that one of the 125 pupils made a
perfect score o~ four different tests. Eight pupils made
-perfect scores on two different tests, and twenty pupils------------------------------------ ---------------------- -
* ' Not available.
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TABLE IV
PER CENT OF TESTS FAILED BY THE THIRTY-SIX PUPILS
WHO MADE FAILING SCORES ON ONE OR MORE TESTS
--*
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120
113
111
III
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104
104
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102
101
101
100
100
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98
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96
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89.
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77
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TABLE v
PER CENT OF PERFECT SCORES MADE BY THE TWENTY-
EIGHT PUPILS WHO MADE PERFECT SCORES ON ONE OR MORE TESTS
-
Number of Number of Number of Per cent of
Pupil's perfect tests tests perfect
I. Q. scores taken failed scores
---------
122 2 6 0 33.3
121 1 4 0 25.0
118 1 14 0 7.1
117 2 5 0 40.0
116 4 9 0 44.4
115 1 6 0 16.7
115 2 8 0 25.0
114 1 5 0 20.0
113 1 14 0 7.1
III 1 6 0 16.7
109 1 4 0 25.0
108 1 10 0 10.0
107 2 6 0 33.3
107 1 2 0 50.0
105 2 3 0 66.7
104 1 5 2 20.0
104 2 5 0 40.0
102 1 4 0 25.0
100 1 2 0 50.0
93 2 4 0 50.0
90 1 4 0 25.0
89 1 5 3 20.0
88 1 2 0 50.0
85 1 3 1 33.3
77 1 3 2 33.3
--* 1 5 0 20.0
--* 1 3 0 33.3
--* 1 4 0 25.0
Total 38 151 8
Average 1.4 5.4 .3 30.2
--- -==.
*Not available•
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~these ninety-five pupils in descending order. The median
II. A SUMMARY OF THE NUMBER OF HISTORICAL NOVELS
READ, PER CENT OF TEST ITEMS ANSWERED CORRECTLY,
AND THE NUMBER OF POINTS EARNED BY THE PUPILS
WHOSE I. Q.'S HAD BEEN DETERMINED BY THE
OTIS QUICK-SCORING MENTAL ABILITY TESTS
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made perfect scores on one test. A tcta~ of twenty-eight
pupils made perfect scores on thirty-eight of the 476 tests.'
In terms of percentages, 22.4 per cent of the pupils made
perfect scores on one or more tests, but only 8 per cent of
the scores on all the tests were perfect scores.
The average per cent of tests failed by the pupils who
made one or more failing scores was 33.3 per cent. The med-
ian I. Q. of the pupils who made failing scores on one or
more tests was 95.5. The average per cent of perfect scores
made by the pupils who made perfect scores was 29.5 per cent.
The median I. Q. of the pupils who made perfect scores on
one or more tests was 107. The average number of tests pass-
ed by the pupils who falled one or more tests was 2.9 tests.
The average number of tests passed by the pupils who made one
or more perfect scores was 5.1 tests.
The Otis Quick-Scoring Mental Ability Tests were ad-
~ ministered to only n~nety-five of the 125 pupils who took
tests on historical fiction. Table VI lists the I. Q.'s of
!,-- • - --- _T__ ' • •__····--=·····_~~-~--~'_·_-.- .. """"'=.............__ n ...... • I
.,>~~
. _'.-';.«1
"<
TABLE VI
NUMBER OF HISTORICAL NOVELS READ, PER CENT OF TEST ITEMS ANSWERED CORRECTLY, AND
NUMBER OF POINTS EARNED BY NINETY-FIVE ELEVENTH-GRADE STUDENTS OF UNITED STATES HISTORY
LISTED ACCORDING TO SCORES MADE ON THE OTIS QUICK-SCORING MENTAL ABILITY TESTS
Number of
I. Q. Number of novels for which Per cent of Total number
novels read credit was given correct responses of points earned
----
131 3 3 91.9 170
127 2 2 91.1 60
122 1 1 93.1 38 .,
122 4 4 85.7 113
122 6 6 95.2 238
121 4 4 95.0 190
120 1 0 --
119 2 2 94.5 52
118 5 5 89.3 203
118 7 7 89.5 295
118 14 14 95.5 647
117 5 5 93.1 205
116 6 6 88.2 267
116 9 9 97.9 369
115 6 6 95.7 190
115 8 8 88.8 255
115 8 8 87.4 230
115 2 2 84.7 59 114 5 5 93.7 170
113 . 14 14 91.4 504
113 8 7 90.4 291
III 6 3 81.1 79 III 2 2 88.6 31
III 1 0 --
III 6 6 96.5 172 "I
I --- - ex> -TABLE VI (continued)
NUMBER OF HISTORICAL NOVELS READ, PER CENT OF TEST ITEMS ANSWERED CORRECTLY, AND
NUMBER OF POINTS EARNED BY NINETY-FIVE ELEVENTH-GRADE STUDENTS OF UNITED STATES HISTORY
LISTED ACCORDING TO SCO~S MADE ON THE OTIS QUICK-SCORING MENTAL ABILITY TESTS
--
Number of
I. Q. Number of novels for which Per cent of Total number
novels read credit was given correct responses of points earned
--
109 1 0
109 5 5 88.1 178
109 4 4 86.9 104 "
108 3 3 92.9 133
107 8 8 92.0 357
107 2 2 97.9 94
107 6 6 88.7 166
106 3 3 81.7 82
106 3 3 82.1 114
106 2 2 97.5 26
105 2 2 87.3 62
105 3 3 95.8 64
104 3 3 88.0 91
104 5 5 97.3 179
104 8 7 88.3 183
104 5 3 82.1 78
104 8 7 85.4 243
104 10 10 92.9 344
103 2 2 89.5 94
103 12 11 86.9 381
102 4 4 91.5 86
102 2 2 88.3 101
102 7 7 81.7 217
102 3 3 91.0 78 101 1 0 -.....:J
------
\,() ---TABLE VI (continued)
NUMBER OF HISTORICAL NOVELS READ, PER CENT OF TEST ITEMS ANSWERED CORRECTLY, AND
NUMBER OF POINTS EARNED BY NINETY-FIVE ELEVENTH-GRADE STUDENTS OF UNITED STATES HISTORY
LISTED ACCORDING TO SCO~S MADE ON THE OTIS QUICK-SCORING MENTAL ABILITY TESTS
Number of
I. Q. Number of novels for which Per cent of Total number
novels read credit was given correct responses of points earned
101 1 1 93.3 48
101 7 7 89.0 189
101 2 1 80.0 8 ,..
100 2 2 95.8 92
100 3 2 77.6 74
99 4 4 87.3 133
99 2 2 83.3 74
98 6 6 83.1 119
98 12 12 85.8 453
98 1 1 90.0 30
97 3 3 86.0 49
97 1 0 --
96 2 1 80.0 8
96 2 2 84.0 59
95 1 1 86.7 35
95 5 5 89.3 216
95 2 2 86.7 43
94 2 1 86.7 35
93 3 3 81.2 74
93 7 4 85.0 131
93 3 3 83.1 100
93 4 4 95.7 104
93 7 5 84.1 118
93 1 1 83.3 33
92 3 1 86.2 25 en
0TABLE VI (continued)
NUMBER OF HISTORICAL NOVELS READ, PER CENT OF TEST ITEMS ANSWERED CORRECTLY, AND
NUMBER OF POINTS EARNED BY NINETY-FIVE ELEVENTH-GRADE STUDENTS OF UNITED STATES HISTORY
LISTED ACCORDING TO SCO?ES MADE ON THE OTIS QUICK-SCORING MENTAL ABILITY TESTS
Number of
I. Q. Number of novels for which Per cent of Total number
novels read credit was given correct responses of points earned
91 5 4 81.4 120
90 4 3 88.3 60
90 4 4 97.1 170 .,
90 5 4 89.6 104
90 1 1 90.0 18
89 2 0
89 5 2 90.0 44
89 4 4 92.9 85
88 2 2 94.3 75
88 3 3 89.5. 51
87 2 1 83.3 35
86 3 2 94.4 51
85 2 2 90.6 29
85 3 2 93.3 62
84 9 9 92.0 246
84 4 3 85.9 116
83 5 4 80.3 91
81 2 0 --
80 6 3 87.5 50
77 4 1 100.0 10
Total 408 362 11,950
Med. 102 4.1 3.7 89.2 97.0
Ave. 4.3 4.1 89.0 135.8
<X>
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I.Q. was 102, while tije highest and lowest I. Q.'s were
131 and 77 respectively. These ninety-five pupils reported ,
to have read 408 novels, but the total number of novels for
which credit was given was only 362. The average number of
novels read by each pupil who received credit was 4.1 novels.
The average number of points earned by each pupil was 135.8
points, while the median number of p~ints was 97.0 points.
The average per cent of correct responses was 89.0 per cent.
fi Twenty-five of the ninety-five pupils had I. Q.' s
I
~ above 110. The average number of novels read by each pupil
~
~
f in this group was 5.2 novels. The average number of points
~. ~ earned by each pupil was 193.1 points. The average per cent
~~
~ of correct responses on ~ests for which credit was given was
r ,
, 91.2 per cent.
Fifty-five of the pupils had I. Q.'s between 90 and
110. The average number of novels read by each pupil in this
group was 3.5 novels. The average number of points earned
•
by each pupil was 112.3 points. The average per cent of cor-
rect responses on tests for which credit was given was 87.8
per cent.
Fifteen of the pupils had I. Q.'s below 90~ The ave-
rage number of novels read by each pupil in this group was
2.5 novels. The average number of points earned by each
pupil was 67.5 points. The average per cent of correct re-
~
- sponses on tests for which credit was given was 90.3 per .
r'cent•
...,
i
!'hi'.
~
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The' pupils who~ad an I. Q. above 110 read over twice'
as many novels and earned three times as many points as the .
pupils who had an I. Q. below 90. However, the pupils with
an I. Q. below 90 had almost as high an average of correct
responses on tests for which credit was given as had the
group with the highest I. Q.'s. This fact demonstrates that
pupils of low I. Q. in high school are able to read with a
relatively high degree of comprehension the more popular his-
torical novels listed in Table III which they can enjoy and
understand.
III. A SUMMARY OF PUPIL EVALUATION OF THE
INTEREST APPEAL OF THE HISTORICAL NOVELS
WHICH THEY READ
The sixty-five pupils in the second and fourth exper-
imental groups were given the opportunity to check their re-
actions to the interest appeal of each novel which they read
by marls:ing one of the following statements: (1) liThe best
book I everreadll , (2) III liked it very much", (3) "I did
not like it very muchll , or (4) "I forced myself to read it".
The pupils understood that the reaction which they checked
would not affect their marks in history in any way. Several
pupils neglected to check their reaction when they took the
"" test; consequently the total number of reactions checked was
,~
i! generally less than the number of pupils who read the novel
~
I~, (See Table VII). Moreover, the pripils in group one were not rTABLE VII
PUPIL EVALUATION OF THE INTEREST APPEAL OF
THIRTY-ONE HISTORICAL NOVELS
Number of Per cent of
.pupils who
Reaction* test items Title read the answered
novel 1 2 3 4 correctly
Alice of Old Vincennes 10 4 86.9
Arundel 4 3 94 0 4
Covered Wagon 52 2 22 2 87.1 .,
Crisis 16 -- 7 1 93.4
Forever Free 2 2 69.0
Freedom Road 5 2 92.3
Giants in the Earth 36 1 19 6 85.2
Gilman of Redford 2 87.5
Hoosier Schoolmaster 40 1 22 2 82.1
Hugh Wynne· 1 58.6
Janice Meredith 19 8 79.6
Let the Hurricane Roar! 33 2 24 93.9
Lively Lady 5 4 1 91.0
Loon Feather 10 9 1 93.2
Man for the Ages 19 1 4 79.9
Marching On 20 3 1 1 81.7
No Other White Men 30 2 16 2 82.8
Rabble in Arms 3 2 97.7
Railroad to Freedom 14 2 11 86.8
Ramona 17 1 90.7 ----
*Reaction:
1 - "The best book I ever read"
2 - "I liked it very much"
3 - "I did not like it very much" Ol
4 - "I forced myself ,to read it"
~TABLE VII (continued)
PUPIL EVALUATION OF THE INTEREST APPEAL OF
THIRTY-ONE HISTORICAL NOVELS
Number of Per cent of
. pupils who Reaction* test items
Title read the answered
novel 1 2 3 4 correctly
-
Richard Carvel 8 1 1 88.8
Scouting with Kit Carson 10 2 91.5
Silent Scott, Frontier Scout 6 5 1 86.8 ..
Soldier Rigdale 2 1 1 75.0
Song of Years 14 '4 10 94.6
To Have and to Hold 9 2 2 1 79.7
Trail~Makers of Middle Border 11 5 87.5
Uncharted Ways 18 1 10 2 90.2
U. P. Trail 56 8 18 86.9
We Must March 3 2 92.4
Westward Ho! 1 65.5
Total 476 24 219 20 5 87.1 Median
*Reaction:
1 - "The best book I ever read"
2 - "I liked it very much"
3 - "I did not like it very much"
4 - "I forced myself to read it"
..i.
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given the opportunity- to check their :reactions, but the num-
ber of novels which they read was included in the column heqd-
ed "Number of pupils who read the novel".
The number of reactions checked was 268, as Table VII
indicates. Of these reactions, 8.9 per cent was the state-
ment, "The best book I ever read"; 81.7 per cent was the
statement, "I liked it very mUCh"; 7.5 per cent was the state-
ment, til did not like it very mUCh"; and only 1.9 per cent was
the statement, "I forced myself to read it".
The two best-liked novels were Song of Years and The
y. E. Trail. The two least-liked novels were To Ha~ ~nd to
HQld and Marching On. The six novels which were read by
thirty or more pupils were The y. E. Trail, The Q.Qvered !..ag,o!!,
~b~ Hoosier Schoolmast~, Giants in th~ Earth, Let the Hurri-
~ Roar!, and No Other White Men. The seven novels which
were read by ten or more pupils, and on which the highest per
cent of test items were answered correctly were Song Qf Years,
Let the Hurricane Roar!, The Crisis, The Loon Feather, Scout-
ing with Kit CaUQD, RamQllil, and Uncharted Ways.
The per cent of test items answered correctly on the
twenty-five books checked til did not like it very much
t1 and
"I f'orced myself to read ittl was 83.1 per cent. One of the
scores on these books was a perfect score, and only four of
the scores were failing scores. The per cent of test items
answered correctly by the twenty-four pupils who checked "The87
best book I ever read"- was 91.3 per ceQt. Eight of these
scores were perfect scores, and none was a failing score.
IV. A SUMMARY OF PUPIL REACTIONS TO THE
READING OF HISTORICAL FICTION
After fifty-seven of the pupils in groups two and
four had met the minimum requirement of their English teacher
that they read at least three historical novels of their own
choice from the titles listed in Table III, the author gave
them the questionnaire shown in Table VIII.
The pupils were told that the purpose of having them
respond to this questionnaire was to find out how they really
felt about reading historical fiction. They were assured
that their responses would in no way affect their marks in
history, and they were told not to sign their names.
Thirty-five of the fifty-seven pupils stated that
they really liked to read historical fiction. Twenty-nine
pupils.felt that they did not have the time to read fiction.
Nineteen pupils indicated that they would rather spend their
time doing other things. Only seven indicated that they did
not do more reading simply because they did not like to read.
Six pupils indicated that they would rather read other
things. Six of the fifty-seven pupils indicated that they
disliked taking the book tests. Two said that they did not
like to read historical novels because they did not like his-
~
tory.88
I don't have time to read them.
. Please check how many historical novels you have read
this year: Less than four; Four; More
than four.
TABLE VIII
A QUESTIONNAIRE ON HOW YOU FEEL ABOUT
READING HISTORICAL NOVELS
I would rather read other books than historical novels.
I don't like to read them because I don't like history.
I would rather spend my time doing other things.
I really like to read them.
I like to re'ad them, but I don't like to take the
book tests•
Directions: Please check the statement or statements
listed below that best describe how you feel about reading
historical novels. Do not check more than four different
statements
l
and do not sign your name. How you check this
questionna re will in no way influence your grades.
I don't like to read historical novels because I don't
like to read.TABLE IX
PUPIL REACTION TO THE READING OF HISTORICAL FICTION
Number of times ~~action~ checked QI pupils ~ho read:
Reaction Less than four Four More than four
novels novels novels
I really like to
read them·
I don't have time
to read them
I would rather
spend my time
doing other things
I don't like to
read them because
I don't like to read
I would rather read
other things
I like to read them,
but I don't like to
take the book tests
I don't like to read
them because I
don't like history
12
16
10
5
3
2
1
2
4
4
1
2
o
1
21
9
5
1
1
4
o
Total
35
29
19
7
6
6
2
. ,It
• r
90
V. A·· SUMMARY OF·!I'HE RELATIONSHIPS BETWEEN I. Q.
AND READING ABILITY OF PUPILS, AND THE NUMBER OF
HISTORICAL NOVELS READ, PER CENT OF TEST ITEMS
ANSWERED CORRECTLY, AND NUMBER OF POINTS EARNED
BY PUPILS WHO HAD BEEN GIVEN THE OTIS QUICK-SCORING
MENTAL ABILITY TESTS AND THE IOWA SILENT READING TESTS
As Tables X and XI indicate, the six pupils with I.
Q.I S above 110 ea~ned an average of 193.3 points while the
six pupils with the highest median standard scores on the
Iowa Silent Reading Tests earned an average of 225.0 points-.
The sixteen pupils with I. Q.'s ranging from 110 to 90 earned
an average of 106.8 points, while the sixteen pupils who made
median standard scores on the reading tests that ranged from
179 to 161 earned an average of 92.4 points. The seven pup-
ils with I. Q.I S below 90 earned an average of 83.7 points,
while the six pupils who made median standard scores on the
reading tests of 154 or less earned an average of 99.8 points.
The per cent of test items answered correctly by the
six pupils with I. Q.'s above 110 was 91.2 per cent, while
the per cent of test items answered correctly by the six pup--
ils with the highest median standard scores on the reading
tests was 88.9 per cent. The per cent of test items answered
correctly by the sixteen pupils with I.Q.'s ranging from 110
to 90 was 88.7 per cent, while the per cent ·of test items ans-91
TABLE X
NUMBER OF HISTORICAL NOVELS READ, PER CENT OF TEST ITEMS
. ANSWERED CORRECTLY, AND NUMBER OF POINTS EARNED BY TWENTY-
NINE ELEVENTH-GRADE STUDENTS OF UNITED STATES HISTORY
LISTED ACCORDING TO SCORES MADE ON THE OTIS QUICK-SCORING
MENTAL ABILITY TESTS
Number of Per cent of test Total number
I. Q. novels items answered of points
read correctly earned
117 5 93.1 205
115 8 87.4 230
115 6 95.7 190
113 14 91.4 504
111 1 - 1 0
111 2 88 ..6 31
107 2 97.9 94
106 2 97.5 26
105 3 95.8 . 64
104 3 88.0 91
104 10 92.9 344
103 12 - 1 86.9 381
102 4 91.5 86
100 2 95.8 92
98 6 83.1 119
97 3 86.0 49
96 2 84.0 59
96 2 - 1 80.0 8
95 2 86.7 43
93 7 - 2 84.1 118
93 3 81.2 74
90 4 _. 1 88.3 60
89 4 92.9 85
88 3 89.5 51
86 3 - 1 94.4 51
85 3 - 1 93.3 62
84 9 92.0 246
83 5- 1 80.3 91
81 2 - 2 0
.. _-
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wered correctly by the sixteen pupils ~ho made median stand-.
ard scores on the reading tests that ranged from 179 to 161
was 89.1 per cent. The per cent of test items answered cor-
rectly by the seven pupils with I. Q.I S below 90 was 90.6
per cent, while the per cent of test items answered correctly
by the six pupils who made median standard scores on the read-
ing tests was 90.1 per cent.
The per cent of tests failed by the six pupils with
I. Q.I S above llrrwas 2.9 per cent, while the per cent of
tests failed by the six pupils with the highest median stand-
ard scores on the reading tests was O. The per cent of tests
failed by the sixteen pupils with I. Q.I S ranging from 110 to
90 was 8.1 per cent, while the per cent of tests failed by the
sixteen pupils who made median standard scores on the read-
ing tests that ranged from 179 to 161 was 10.7. The per
cent of tests failed by the seven pupils with I. Q.I S below
90 was 20.8 per cent, while the per cent of tests failed by
the s~x pupils who made median standard scores on the reading
tests was 23.8 per cent•94
VI. A COMPARISON BETWEEN THE PER CENT. OF TEST ITEMS ANSWERED.
CORRECTLY BY NINETEEN PUPILS WHO MADE A CAREFUL STUDY OF
GIANTS IN THE EARTH IN LITERATURE CLASS AND THE PER CENT OF
TEST ITEMS ANSWERED CORRECTLY BY TWENTY-EIGHT PUPILS WHO
MERELY READ GIANTS IN TilE ~ARTH AS A
REQUIREMENT IN LITERATURE
A comparison of Tables XII and XIII shows that the
median raw score of pupils who carefully studied Giants In
the ~grth was 50.7, while the median raw score of pupils who
merely read the same novel at their leisure was 48.5, or 2.2
points less. In terms of percentages, the pupils who stUdied
the novel carefully made a median score of 90.6 per cent cor-
rect, while tho~e who me~ely read the novel made a median
score of 86.6 per cent correct, or 4 per cent less. This com-
'( parison indicates that an intensive study of an historical
I,
i
novel slightly increases its historical value, but it is
J doubtful if the increase in value is sufficiently great to
ii ij justify the extra time required to study the novel carefully.
~.
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TABLE XII
PER CENT OF TEST ITEMS ANSWERED CORRECTLY BY NINETEEN
PUPILS WHO MADE A CAREFUL STUDY OF GIANTS IN THE EARTH IN
A LITERATURE CLASS -- ---
95.4
98.2
85.7
91.1
95.4
96.4
95.4
91.1
78.6
96.4
95.4
87.5
91.1
89.3
91.1
91.1
78.6
92.9
66.1
90.6
Per cent correct Raw score I. Q.
- =======
-----------------
127 53
115 55
III 48
III 51
107 53
106 54
105 53
105 51
104 44
104 '54
100 53
97 49
96 51
96 50
95 51
93 51
86 44
. 84 52
81 37
------------"--------------------
Median 104 50.7
r.
?CHAPTER VIII
SUMMARY AND CONCLUSIONS
I. SUMMARY
The value of using historical fiction in teaching
United States history is a debatable issue. Those who ad-
vocate the use ~f fiction point out its historical, peda-
gogical, and developmental values. Those who criticize its
use point out its tendency to create wrong attitudes and im-
pressions and to distort the facts. The evidence shows that
the truth about the use of fiction is to be found somewhere
between the two extremes. It is true that a large number of
poor historical novels have been published and that their use
for instructional purposes should be condemned. It is also
true that some good historical novels have been written and
that several worthwhile values may accrue from their use for
instructional purposes. The existence of the bad historical
novels should not deter the teacher from making use of the
good historical novels.
A wise procedure for the teacher of United States
history to follow would be to acquaint himself with those
historical novels which are highly recommended by reputable
bibliographers of historical fiction. From this group ofI.
r
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required to read a s~ecified number of historical novels to '
receive credit in a history course. Other motivating devic~s
than the pressure method are preferable and effective. Pupils
should be given credit for reading historical fiction, but the
reading of fiction should not be permitted to exercise too
much weight in determining the mark which each pupil receives
at the close of each grading periodo The author made it a
rule not to allow the reading of fiction to raise a pupil's
mark more than a 'letter in a system where pupils were given
A's, B's, C's, D's, and F's.
It is imperative;th.;a.t, :th~':, t€'a~hel' 'gu.itie some pupils in
their reading of historical·fi~tiori.':,1'hE\''evidence shows that
pupils who read a novel which they like and which they can
understand get almost as much good from the perusal of an
historical novel for pleasure as they would get from an in-
tensive study of the novel o The evidence also shows that
such novels as 1et the Hurricane Roar!, Scouting with ~it
QU2.Q!h Song of X.§.S£§., Co:yered Wagon, No Other White Men,
The ll. f. ~rail, ~nd Unchatte~ Ways can be-read with interest
and understanding by pupils of low mental and reading ability
who have previously done little if any novel reading. Each
basic collection of historical fiction should contain novels
which pupils of low mental and reading ability can read with
interest and understanding even though these novels may not
be well recommended by reputable bibliographers. On the other,
100
hand, pupils of wide reading interest pnd high reading ability
sometimes select those novels which tax their mental efforts,
but very little. Even though this practice is not objection-
able from the standpoint of recreational reading, such pupils
should be encouraged to read more meaty fiction. The teacher
may wish to prepare a reading escalator consisting of groups
of novels ranging from easy to difficult, and to encourage
the brighter pupils to read novels in the more difficult
groups.
In checking the results of reading, the method used
should not be onerous to the pupils, yet it should indicate
the degree to which each pupil has comprehended what he has
read. The author found that the use of new-type book tests
constructed and administered according to certain criteria
established especially for tests on historical fiction was
more satisfactory for checking the results of reading than
any other method which he had found and used. The evidence
shows.that the evaluating device which the author developed
is accurate and objective, provides a fair and reliable basis
for giving credit, reduces to a minimum the possibility of
dishonesty, is very easy to administer and score, is economi-
cal of both the teacher's and the pupil's time, and appears
to encourage further reading.
If and when the right books are read by the right
pupils, the use of historical fiction gives pupils additional•
'~
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worthwhile experien~€ in reading. It is true of reading, as
of other activities, that we learn to do by doing. It is .
also true of reading, as of other activities, that it may be-
come a habit. Pupils who limit their reading to intensive
materials frequently read with little understanding. Such
reading is likely to be empty and futile. To improve their
reading ability, such pupils should be encouraged to read
books which are the most suitable for them to read, and to
make this kind of reading a habit. They should be given en-
joyable experiences in reading to compensate in part for the
dullness and boredom of conventional textbook reading. The
use of historical fiction is one way in which the teacher of
United States history ~an provide his pupils with enjoyable
experiences in history.
II. CONCLUSIONS
1. Nearly two thousand historical novels which
could be used by teachers of United States history are listed
in nine representative bibliographies of historical fiction.
Less than one hundred of these novels are recommended in
five or more of these bibliographies. This shows that the
problem of selection is a difficult problem, but it also in-
dicates that the novels which are highly recommended are
quite likely to be the most desirable for use in teaching
history in high school.r v
'I '.
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2. Novels vary widely in reaqability, content, in-
terest appeal, historical value, and objectionable feature~.
To be able to gUide his pupils in the proper selection of
historical novels, the teacher must not only know the features
of each novel which have just been enumerated, but he must
also know the reading ability, special interests, and atti-
tude toward reading fiction of each of his pupils.
3. Sometimes pupils limit their reading of histori-
cal fiction to novels of a particular type or about a spe-
cific topic. If the teacher wishes to broaden the reading
experiences of his pupils, he should prepare a mimeographed
list of recommended novels which have been classified under
various topics, and should encourage his pupils to read
novels from different groups.
4. Different pupils respond to different techniques
of motivation. The teacher should experiment with various
techniques of motivation to determine what ones he can use
with. the greatest effectiveness.
5. Pupils like to receive credit for reading histori-
cal fiction. The evidence indicates that pupils will read
more extensively when they are rewarded for it.
6. Pupils of low mental and reading ability, who con-
sistently make low marks in other phases of their history
work, quite often make good scores on tests on historical
novels in which they are interested and which, unlike theirIt
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textbook$, they can read with unders~anding.
7. The evidence shows that the factor of interest
plays an important part in the comprehension of fiction.
The per cent of test items answered correctly by the twenty-
five pupils who checked "I did not like it very muchll and III
forced myself to read itll was 83.1 per cent, while the per
cent of test items answered correctly by the twenty-four
pupils who checked "The best book I ever read" was 91.3 per
cent.
8. Reading historical fiction is an activity which
the majority of pupils really enjoy.
9. Historical novels possess a high degree of inter-
est appeal for a large majority of pupils. The statement, "I
liked it very much," was checked more than four times out of
every five.
10. It is the jUdgment of some parents and teachers
that a few historical novels recommended in reputable bibli-
ogra~hies are not suitable for high school pupils to read
because they contain objectionable features. The teacher
should be aware of objectionable features, if present, before
he recommends a novel containing them.
11. Pupils with I. Q.'s above 110 read an average of
five novels and earned an average of 193 points.
12. Pupils with I. Q.'s between 110 and 90 read an
average of 3., novels and earned an average of 112 points.
13. ,Pupils with I. Q. 's below 90 read an average of.
~.
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2.5 novels and earned an average of 67.5 points.
14. Pupils should be given the opportunity to evalu~te
each novel which they read, and a record of these evaluations
should be kept. The author discovered that the system of
evaluation which he used during the present study was at
fault. Instead of four choices, each pupil should be given
five choices. They are: (1) "One of the best books I ever
read II (2) III liked it very much," (3 ) "I liked it II , ,
(4) III did not iike it very much,1I (5) III forced myself
to read it.
1I
15. The most common reason given by pupils for not
reading more historical fiction than they do is lack of time.
16. Extensive reading in other sUbj~cts, such as
world history, literature, and vocational guidance, could be
checked in the same manner as the reading of historical
fiction in United States history was checked during this
study•BIBLIOGRAPHY...
"
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APPENDIX A
LOGASA'S REPORT SHEET FOR HISTORICAL FICTION1
WHAT I THINK ABOUT THE BOOK
My name••••••••••••.•••••••••••••••••Da te••••••••••••••••••••
School.•...••••..••••.....•Grade.•. ; ••Teacher.•...........•..
Name of the book Author .
Check be1ow--Where did you get the book?
In the classroom.••••••••••• In the school library••••••••••
In the public library••••••• From a rental library••••••••••
From another pupil•••••••••• At home .•••••••••••••••••••••••
What is your opinion of the book?
Liked it••••••••••••••••••• Not very interesting••••••••••••
Likeq it very much••••••••• Don't like it•••••••••••••••••••
Too easy.~ •••••••••••••.•.• Too hard••.....••.... o ••••••••••
Just about right••••••••••• Not worth much••••••••••••••••••
Valuable reading•••••••••••
1 Hannah Logasa, Historical Fiction and Other Reading
References for Histor~ Classes in Junior and Senior High
Schools (Philadelphia: McKinleY-Publishing Company, 1941),
pp. 14.class? .
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What war is described? .......................•..............
political. •••••
economic .
social••••••source••••••
Historical background
What does the book as a whole contribute to the work in
What political theory is involved? .
Wha~ controversy takes place? •••••Are both sides given? ••••
What historical movement is traced? •••••••••••••••••••••••••
What economic problems are discussed? •••••••••••••••••••••••
Check the kind of book it is:
APPENDIX A (continued)
Story•••.••biography••••••narrative••••••period account••••••
general account••••••
What nations were involved? •.•..•••••.•••••.••••••••.••••••••
Who are the historical characters? .••.••••••••••••••••••••••
What real incidents are related? ••••••••.•••••••••••••.•••••
What social life is pictured? •••••••••••••••••••••••••••.•••
Answer the following questions briefly and to the point:
What historical period is covered in the book? .•••••••••••••
~ Describe the book briefly. If you liked it try to interest
~ other pupils in it. If you did not find it worth while tell
il your reason why.
i~
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APPENDIX B
THE AUTHOR'S REPORT SHEET FOR HISTORICAL FICTION
-----,--- ,-----_._-----
I enjoyed reading the book because
Your name•••.••••••••••••••••• Your grade in school••••••••••
--------------------------
Was the print too small? •••••••••
Did the author use several big words the meaning of which
you did not know? •••••••••
Was the book too long to read with pleasure? •••••••••
Was it hard for you to understand what the author was
trying to say at times? •••••••••
Answer each of the following questions with "Yes" or "No":
Title of book••••••••• ~ ••••••• Author.•.•••••.••.......•....•
Check one of the following statements:
I did not finish the book because I did not like it••••••••
I did not finish the book because I did not have time to
read all of "it••••••••••
I forced myself to read the book••••.•••••
I read the book with interest••••••••••
I greatly enjoyed reading the pook, and I would like to· read
others like it••••••..••
Complete one of the following statements:
I di.d not enjoy reading the book because _
If you finished reading the book, tell what part of the story
you liked best:
---------,-------------------
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APPENDIX C (continue~)
17. The muscular Yankee who helped to operate an
underground railroad.
E. Mary Todd
F. Peter Lukins
G. Samson Traylor
H. Stephen Nuckles
A. Bim Kelso
B. Eli Fredenberg
C. Jack Kelso
D.Lionel Davis
. II
DIRECTIONS: Some of the following statements are
true and some are false. On your answer slip write True if
the statement is true, or False if the statement is wholly'
or partly false. PLEASE DO NOT MARK ON THIS SHEET.
6. Most of Lincoln's neighbors and friends failed to
recognize that "honest Abe" had any makings of a
great man.
7. Harry Brimstead and Samson Traylor were East-
erners who came west for better land.
13. Turned out to be one of the three runaway slaves.
14. A crooked land agent.
15. Said, "When 01' Satan comes snoopin' eround I'm
right thar to ketch holt an flop him".
16. Seasoned his conversation with references from
classic literature.
8. New Salem had no physician.
9. Lincoln drank whisky when he was a young man.
10. After his election to the legislature, Lincoln
had to borrow some money before he could go to
Springfield.
11. Lincoln married the fashionable young lady from
Kentucky whom he met in Springfield.
12. This story describes how the Panic of 1837 af-
fected the people of Illinois.
III
DIRECTIONS: Match the following names with the identi-
fications given below. Write on your answer slip the LETTER
standing before the name which is identified by the numbered
statement. PLEASE DO NOT MARK ON THIS SHEET.APPENDIX C (continu~d)
1. The Traylors came to Illinois
A. By way of the Great Lakes
B. In a stage coach
C. In a wagon
D. On a train
2. Lincoln was an officer in the
A. Black Hawk War
B. Mexican War
C. Seminole War
D. War of 1812
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~chievement Indicator E·
Point Value:. 34
Score: 2 x Number Rig~t
3. The people whom Bim Kelso nursed
A. Had been injured when a steamboat blew up
B. Had the smallpox
C. Were half-starved negroes
D. Were soldiers who had been wounded in battle
4. Preacher Nuckles prayed for the five raiders while
they were
A. Down in a cellar
B. Tied to a bench in a saloon
C. Under an overturned load of hay
D. Up in a tree
5. Lionel Davis became wealthy by
A. Buying and selling slaves
B. Farming
C. Gambling
D. Speculating in land
II
DIRECTIONS: Some of the following statements are
true and some are false. On your answer slip write True if
MAN FOR THE AGES-
An Historical Novel by
Irving Bacheller
I
DIRECTIONS: The statements given below are incom-
plete. Read the incomplete statement, and then read all
four of the possible completions under it. Decide which
completion correctly ends the incomplete statement. Then
WRITE THE LETTER identifying the correct completion AFTER
THE NUMBER ON YOUR ANSWER SLIP which is the same as the
number of the statement that you are completing. PLEASE DO
NOT MARK ON THIS SHEET.APPENDIX C(continued)
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12. Several years of Lincoln's life are hastily
summarized in the last chapter of this story.
E. Jack Armstrong
F. Mary Todd
G. Peter Cartwright
H. Stephen Nuckles
A. Ann Rutledge
B. Annabel Brimstead
C. Eliphalet Biggs
D. Henry Brimstead
7. Samson Traylor hauled some runaway slaves under a
load of hay.
8. Lincoln was in favor of widening and straightening
the Sangamon River.
9. Annabel Brimstead returned to her lover by way of
the "Underground Railroad".
10. Lincoln's arguments freed Lionel Davis from the
charges that had been made against him.
11. Jack Kelso lost the money which he had invested
in land.
14. The girl whom Lincoln deeply loved.
15. A Southerner who owned many slaves.
16. The young lady who prepared Lincoln for society.
17. Became a prosperous farmer after he left the
barren soil of New York State and came to Illinois.
. 13. The leader of a gang of roughnecks from Clary's
Grove.
the statement is true, or False if th~ statement is wholly ,
or partly false. PLEASE DO NOT MARK ON THIS SHEET.
6. The long-legged clerk who was lying on the counter
in Mr. Offut's store was Abraham Lincoln.
III
DIRECTIONS: Match the following names with the identi-
fications given below. Write on your answer slip the LETTER
standing before the name which is identified by the numbered
statement. PLEASE DO NOT MARK ON THIS SHEET.Achievement Indicator D
APPENDIX C(continued)
MAN FOR THE AGES _
An Historical Novel by
Irving Bacheller
Approximate Number of Words
a ·61 in A MAN FOR THE AGES:
·91
100,000
.!I
Point Value: 34
;) •~I
(j How to Score: Count the num-
j V ·vI ber answered correctly and
1'1: multiply by two. No credit
J :R ·tI for reading the book should
I be given to any student who
J en.rJ, ·GI makes a raw score of 13 or
I less•. (The raw score is the
I en.rJ, ·11 score before it is multi-
r plied by two. )
eSIB.!I ·01
If marks are given:
eSIB.!I ·6 Raw score of 17 - A
Raw score of 16 - B
en.rJ, ·8 Raw score of 15 - C
Raw score of 14 - D
en.rJ, ·6
en.rJ, ·9
a .~
a ·v
s: ·f
V ·G
;) ·1
-.
~. .
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Key
1. A
2. C
3. C
4. C
5. A
6. False
7. True
8. False
9. False
10. True
11. True
12. True
13. A
14. D
15. H
16. C
17. G,
j'
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APPENDIX D
PROFILE OF SONG OF YEARS
READABILITY: Average
TIME: 1854-1865
SETTING: The State of Iowa
HISTORICAL CHARACTERS:
No historical character play~ an actual part in the
plot of the story. Occasional mention is made of
Abraham Lincoln and General Sherman. The Jeremiah Martin
of the story is patterned after Mrs. Aldrich's grand-
father, who came to Iowa in 1852.
RELATED TOPICS:
(1) The Development of the Middle West
(2) Early Iowa
(3) Politics and the New-Born Republican Party
(4) The Civil War
INTEREST APPEAL:
This is an especially good story for teen-age girls.
But it is not just a girl's story; teen-age boys like it too.
OBJECTIONABLE FEATURES:
(1) Is the book "sexy"? No.
(2) Do the characters swear~ No.
(3) Does the book contain any elements which might
prove offensive to some readers? NO..
E'
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APPENDIX D (continued)
(4) Is the format of the book expecially at-
tractive? No.
HISTORICAL VALUE:
The historical value of this novel lies in its
portrayal of how pioneer settlers lived in Iowa. It
pictures every-day life in Iowa in the decade before
and during the Civil War. It recreates the late-come
rather than the early pioneers of the Middle Border.
It depicts those" pioneers who fought the soil with the
plow, who quarreled over the location of a county seat,
who argued about political issues, who encouraged the
bUilding of schools and railroad~l who opposed slavery,
who mourned the loss of Abraham L ncoln, and who knew
nothing of the conveniences of a modern home. The
author's forefathers came to Iowa in the 1850's.
From her ancestors Mrs. Aldrich has collected a great
store of information about how the settlers lived when
Iowa was young~ Like ~he Jeremiah Martin oT the story,
Mrs. Aldrich's grandfather helped to write the statutes
of the State of Iowa.
Mrs. Aldrich writes: "I was born in Cedar Falls,
Iowa. My parents were ••• pioneer settlers in east-
ern Iowa. My grandfather, Zimri Streeter, his wife,
three sons, and seven daughters, came into the state in
1852,·traveling by ox team, the trip from Illinois tak-
ing three weeks. There were no bridges then, and the
caravan was brought across the river by ferry. My
mother's family came two years later, also by ox team,
and purchased land from the government for $1.25 an
acre. Grandfather Streeter represented Black Hawk
County in the first Iowa State Legislature, where his
reputation for joking gave him the title of 'the wag of
the house'. Father and Mother were married in a log
cabin in 1855. They lived to see Cedar Falls and Water-
loo grow from a few cabins to prosperous cities, one a
college town, one an industrial center. Authentic his-
tory of this growth ,is in my novel, Song of Years."
118I.
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SYNOPSIS OF THE STORY:
Eighteen-year-old Wayne Lockwood walked westward
one hundred miles from Dubuque to lay claim to a quarter-
section of land in the Valley of the Red Cedar. He had
to retrace those one hundred miles on foot to keep Cady
Bedson, who traveled in a shining buggy pulled by a pair
of high-stepping bays, from registering a claim for the
same quarter-section at the land office in Dubuque.
Thus Wayne Lockwood created a rival who ten years later
courted Suzanne Martin, the girl whom young farmer
Lockwood also loved.
Suzanne was the daughter of Wayne's nearest neighbor,
a talkative, kind-hearted settler, named Jeremiah Martin.
Jeremiah was the father of a fun-loving family of two
sons and seven daughters. The youngest of these seven
daughters was Suzanne, who soon took a fancy to strong,
handsome Wayne Lockwood and made him the subject of her
dreams. Wayne liked all of the Martins and enjoyed the
times that he spent with them. When a young lady named
Carlie Scott moved into the community, Wayne had frequent
dates with her until she eloped with a young man from
the South whom she had known before moving to the Red
Cedar Valley.
Jeremiah Martin, who would rather talk and visit
than farm his land, left the most of the farm work to
his two sons, Henry and Phineas, and became a politician.
He was deeply interested in the development of the State
of "loway". The principles of the new-born Republican
Party appealed to him, so he became one of its staunch
supporters. He was elected on the Republican ticket to
the state legislature, and when the presidential cam-
paign of 1861 came around, he was proud that he helped
put Abraham Lincoln in the White House.
One by one the Martins married. Sabina married Tom
Bostwick, who became a prosperous investor. Jeanie
married Ambrose Willshire, who would not permit his wife
to have any kind of fun. Phoebe Lou married the dashing
young Ed Armitage, who took his wife to Colorado in
search of gold. Celia and Melinda married the Banninger"><;.
'.
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brothers. Dependable Emily became an old maid and stayed
at home to help her hard-working mother. Suzanne became
a school teacher.
Then came the Civil War. Some of the young men will-
ingly volunteered and went off to the war. Some remained
at home to do the necessary work. Some deliberately
evaded military service. Among those who volunteered
were Phineas Martin, who lost an arm; Ambrose Willshire,
who went without telling Jeanie that he was going until
after he had gone; Ed Armitage, who became a lieutenant
and was killed in Colorado; and Wayne Lockwood, who
marched with Sherman to the sea. Among those who did
not go were Henry Martin, Tom Bostwick, and Cady Bedson.
Henry stayed home to run the farm. Cady Bedson hired a
married man who was the father of two children to go in
his place. This man whom Cady hired to go in his place
was killed.
After Wayne Lockwood was listed as killed in action,
Suzanne began to have dates with Cady Bedson. At last
she promised Cady that she would marry him. After all
the arrangements had been made for the marriage, she
learned from her father, who had gone to Georgia to get
the soldiers' votes, that Wayne was still alive. She
deeply regretted that she had promised Cady, but she felt
that it was her duty to keep her promise.
Wayne returned to Red Cedar Valley on the day that the
wedding was to take place. Clad in her wedding gown
Suzanne suddenly changed her mind regarding her promIse
to Cady, fled from the house where the marriage was to
take Place
l
and rode horse-back to Wayne's cabin, where
the return ng soldier found her waiting for him when he
got home from the war. So a certain tombstone still
standing in a cemetery in the Valley of the Red Cedar
bears this inscription: I1Suzanne, Beloved Wife of
Wayne Lockwood l1 •Gilman of Redford -- W. S. Davis
APPENDIX E
I. THE COLONIAL PERIOD
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L. Lenski
A TOPICAL ARRANGEMENT OF A SELECT GROUP
OF HISTORICAL NOVELS
Alice of Old Vincennes -- M. Thompson
Arundel -- K. L. Roberts
II. THE REVOLUTIONARY WAR
Bound Girl of Cobble Hill
Soldier Rigdale.-- B. M. Dix
To Have and to Hold -- M. Johnston
Uncharted Ways -- C. D. Snedeker
Westward Ho! -- C. Kingsley
Hugh Wynne -- S. W. Mitchell
Jani~e Meredith -- P. L. Ford
Johnny Tremain -- E. Forbes
Let the King Beware -- H. W. Morrow
Rabble in Arms -- K. L. Roberts
Richard Carvel -- W. Churchill
i. The Spy -- J. F. CooperCimmaron -- E. Ferber
We Must March -- H. W. Morrow
Ramona -- H. H. Jackson
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V. THE INDIANS
1. Fuller
III. WAR OF 1812
APPENDIX E (continued)
IV. WESTWARD MOVEMENT
Loon Feather
The Lively Lady -- K. L. Roberts
Trail-makers of the Middle Border -- H. Garland
Let the Hurricane Roar! -- R. W. Lane
Crossing -- W. Churchill
Covered Wagon -- E. Hough
Giants in the Earth -- O. E. Rolvaag
Gold -- S. E. White
My Antonia -- W. Cather
No Other White Men -- J. Davis
u. P. Trail -- Z. Grey
"
• .The Crisis -- W. Churchill
VI. THE CIVIL WAR
VII. FAMOUS PEOPLE
G. Atherton
K. L. Roberts
w. Churchill
Rabble in Arms (Benedict Arnold)
Richard Carvel (John Paul Jones)
The Conqueror (Alexander Hamilton)
APPENDIX E (continued)
Alice of Old Vincennes (George Rogers Clark) -- M. Thompson
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Great Captain -- H. W. Morrow
Scouting with Kit Carson (Kit Carson) -- E. Tomlinson
We Must March (Marcus and Narcissa Whitman) -- H. W. Morrow
Great Captain (Abraham Lincoln) -- H. W. Morrow
Gilm?n of Redford (Samuel Adams) -- W. S. Davis
Man for the Ages (Abraham Lincoln) -- I. Bacheller
No Other White Men (Lewis and Clark) -- J. Davis
Gone with the Wind -- M. Mitchell
Marching on -- J. Boyd
Railroad to Freedom -- H. H. Swift
Red Badge of Courage -- S. Crane
Song of Years -- B. S. Aldrich
Uncle Tom's Cabin -- H. B. Stowe
~
'0"Within This Present -- M. A. Barnes
APPENDIX E (continued)
VIII. SOCIAL LIFE AND CUSTOMS
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E. Eggleston
B. S. '~~Ar-ic;h : ;' ':::': '-:'" <,: ...... ...
O. Wister
If I Have Four Apples -- J. Lawrence
As the Earth Turns --: B; H: ·r-ar:r""ll' ':',' ':';" ....... ~ : .. ~ .,: ,~, '. ,..: ... ...- .... ...
Song of Years
The Virginian
The Hoosier Schoolmaster